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Preface 


Primary education im the country has been a matter of concern from different angles since 
independence Initally the focus of the education a was on access and expansion 
which continued tll exghtes Subsequently the National Policy of Education (NPE) 1986 
emphasised on quality of education as tll then it was realised that expansion did not yield 

uahtative result Even recommendation of non-detenton policy could not help the 
Nesters level of attamment of prmary children rather 1t became responsible for lowenng 
down the standard. The analysis of the reasons for the falure of quality revealed that 
evaluation procedures were also responsible for this state of affar Therefore Contnuous 
and Comprehensive Evaluation (CCE) has been recommended by NPE as one of the 
major steps under its section of examination reforms 


In view of this backdrop as a mplementation strategy of recommendation of NPE for 
introducmg CCE in primary schools the efforts were made by the Department of 
Educational Measurement and Evaluation to develop a scheme for school based 
evaluation and try out in selected schools. On the basis of the findings of the try out the 
scheme was modified. Subsequently a handbook 1s prepared to provide practical 
orientation to teachers in order to strengthen the evaluation procedures in school. This 
handbook 1s an effort to address the difficulties faced by the practicing teachers, 


- _ Thus is to express my sincere gratitude to the Director Prof. J.S Rayput and Jomt 
Director, Prof. M.S. Khaparde in taking keen interest and providing academuc support to 
the study of School Based Evaluation The present handbook 1s the fall out of that study 
and is developed to meet the need of school based evaluation. 


The draft of the handbook was vetted by experts Prof AB.L Snvastava, Prof. S, 
Karandikar, Prof. A. Grewal and Dr. H.P. Raguru who provided their academic input in 
its finalisation My heart felt thanks are due to them ] am extremely thankful to Madam 
Gurumurthy, Assistant Commussioner, Kendnya Vidyalaya Sangthan along with Mrs 
Manju Vaid and Mrs. Karuna Sharma the two senior Head mustresses of Kendriya 
Vidyalayas for their presence and contnbution. 


I appreciate the untrmg and diligent endeavour made by my colleagues at NIE Dr 
Santosh Kumar and Dr. Tanase Arora in making the handbook worthwhile and Dr, A.D. 
Tiwan who provided academic input from tme to tme. The RIE team contributed 
unmensely in its preparation. They deve special thanks 


T may be failing m my duty sf I do not thank to admmustratve staff for their secretarial 
support in completing the task. 


Sarla Rayput 
Professor &Head 


March, 2004, New Delhi 


About the Handbook 


This handbook 1s the outcome of well thought strategy of reachmg to the practicing 
teachers working in primary schools This 1s prepared with a view to strengthen the 
evaluation practices mn schools to further improve learning attamment of children. 
Evaluation procedures play equally significant role as the teaching learmmg process does 
im augmenting the learnmg There 1s a general feeling that somethmg is wrong with 
teaching and evaluation at pnmary level In order to authenticate this fact a study ttled 
“Evaluation Practices m Pnmary School of Delhi (1995)” was carned out by the 
Department of Educational Measurement and Evaluation to find out the status of 
evaluation practices in schools of Delhi This study revealed that teachers were deficient 
in understanding of the concept and objectives of evaluation and its role m promotion of 
leammg They were not using assessment continuously only frequent testng was bemg 
done through umt tests. The co-scholastic area was mostly neglected mn view of its 
development and evaluation Besides, they were not aware of the new approach of 
evaluation. 


Keeping in view the findings of this study and one of the recommendations of 
National Policy on Education 1986 another study was planned for school based 
evaluation based on the concept of contmuous and comprehensive evaluation as a 
feasibility study in the year 2000 Here it 1s pertment 1o explain the term school based 
evaluation. The term school based evaluation means that it 1s conducted in schools as 
intemal evaluation m all classes except at Class X and XII where Board as external 
agency conducts the examination. Every school evolves its own strategies with regard to 
teaching learnmg and evaluation in the hght of gmdelmes provided by educational 
admumstration of the State. However, every school has 1ts own dain procedure Under 
this study first of all a scheme of school based evaluation was chalked out covering both 
the aspects of continuous and comprehensive evaluation There were several 
apprehensions in the munds of people that the scheme of school based evaluation will be 
very time consuming and adding to teacher’s workload Therefore teachers will not accept 
the scheme. In order to ascertain this fact agaist these apprehensions the scheme was 
implemented im four Demonstraton Multipurpose Schools attached to each RIE-Bhopal, 
Mysore, Bhubaneswar and Ajmer for one full session. 


The findings of the study were quite encouraging. But some mmportant issues 
emerged such as. the teachers are deficient in scholastic areas as far as preparmg different 
ee are concerned, therefore they were unable to test all the abilities The concept of 

nagnosis and remediation was completely missmg As far as co-scholastic area was 
concemed it was almost neghguble. Heute the need of this handbook became paramount 
in the minds of researchers It was a felt need that the teachers should be provided 
matenal related to evaluation procedures so that they could fill up the gaps This is not at 
all to degrade their work of evaluation in school based evaluation but just to boost 1t to 
improve the procedures and do capacity building. Therefore genesis of this handbook lies 
m the perception of researchers regarding the oe of teachers as evaluators We 
are happy to bring out this handbook to cater the need of teachers. 


Now let us see what this handbook contains? 


The very first chapter of the Handbook presents the scheme with ils a and 
its components This also includes the strategies for its plementation and roles and 
functions of different functionaries. 


The second chapter 1s devoted to the concept, purpose and kinds of evaluation 
highlighting the concept of CCE and non-detention. 


As far as the chapter three 1s concerned it deals with tools and techmques to be 
used in evaluating scholastic aspects of student’s growth 


The next chapter Inghhghts development and evaluaton of the con:ponents 
covering co-scholastic areas included in the subject namely Art of Healthy and Productive 
Living 


The last but very sigmificant chapter titled diagnosis and remedial instruction 

discusses the importance of diagnosis, procedure of diagnosing learning chfficulbes of 

mmary children particularly in basic competencies in scholastic and co-scholastic areas. 
it 1S followed by procedure of remediation in both the areas supported by examples 


To use this handbook a number of steps ay be taken The first step will be to 
read the scheme given in first chapter csrefaly and try to follow the guidehnes given 
there The second step would be to clear the doubts if any either by discussion with your 
colleagues or wniting us. Next step would be gomg through the other chapters and try to 
find out what you are already domg and what more 1s required to add in your evaluation 
practices 


Agam you have to thnk what you are domg 1s it sufficient or some improvement 
is needed? What you are not doing can it be mtroduced without much disturbance in 
existing system. Do you think that new practices will be for the benefit of students? If the 
answer is positive you have to introduce the changes and observe your students with a 
feelng that you stepped forward to bring the quahty in education system. If it 1s negative 
then ice with your headmaster Thus 1s not enough sf you want to change you have to 
lead the change. You may not delinut the change to yourself only you may tell others, 
your aoe parents and student’s about the changes and their benefits The matenal 
developed by you for testing purposes may be shared with other schools. Besides, you 
have to make appeal to ather school teachers also to jom hands with you for 
implementng school based evaluation. 


¢ The next umportant step would be to have faith wn yourself and m your competence 
This scheme reposes faith mm teacher 


e ak this handbook as a reference matenal and develop innovative practices taking 


oe om it would be a proactive step in strengthenmg evaluation procedures in your 
school. 


¢ The details provided mn scheme are simply suggestive. If you do it in this way as a 
professional you will be a different person 


Vi 
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Chapter I 
Scheme and its Implementation Strategy 


Over the years, educatiomsts and other concerned persons felt the need of overhauling 
of the educational system in general and evaluation system m particular. This concern was 
also reflected im National Policy on Education (NPE) 1986 and Programme of Action 
(POA) 1992 when the nation focussed on caer of education One of the 
recommendations of policy was the mtroduction of Continuous and Comprehensive 
Evaluation (CCE) m schools. Further, 1t was mcluded in National Curculum Framework 
for School Education (NCFSE) 2000 as School Based Evaluation which has its roots in the 
concept of CCE 


In view of the above, the Department of Educational Measurement and 
Evaluaton, NCERT, has developed a School Based Evaluation Scheme (SBES) for 
nmary classes This scheme was tned out m four DM. Schools attached to four 
Benoni Institutes of Education (RIEs) the constituent umits of NCERT The basic am of 
this scheme was to use evaluation as a tool for the quality mprovement in primary 
education 


On the basis of expenences gained through its implementation a modified and 
feasible scheme is suggested as under ; 


About the Scheme 


Under this scheme primary classes are divided in three groups keeping in mind 
the development of children at this stage. Besides at prmary stage some states have 
classes I to IV only, whereas in some states class V 1s al the part of pmmary stage. It 
may be pertment to point out that where the primary stage 1s up to class IV only two 
groups may be made The grouping of the classes 1s as under: 


Classes I and I 

Classes If] and IV 

Classes V 

The NCFSE has suggested our curncular areas namely: Language, Mathematics, 
Art of Health an a productive hving (AHPL) for classes I and II. Besides these curricular 
areas Environmental Studies (EVS) has also been mcluded for classes III-V It has equally 


emphasised on the development of co-scholastic areas compnsing personal qualities, 
atutudes, interests and values 


Scholastic Area 


AHPL a ae conceived subject deals m integrated way the components lke art 
education, work education and health and physical education on one hand and personal 
and social qualities (PSQ) interests, attitudes and values on the other. 


Common Guidelines for all Classes 


1. 
2; 


O: 
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Teaching and Evaluation will continue to be competency based 


After teaching each competency, the hard spots im learnmg will be identified by 
the teacher. 


Remediation will be orgamsed to remove learnmg difficulties and a retest will be 
given to them. 


Multple techniques (oral, writen tests, observation etc.) will be used for 
evaluating student’s performance 


For developing the term test design, question ee and markmg scheme will be 
prepared. For all remammg competency based tests only question paper and 
marking scheme will be developed. 


Tests will be conducted as per the school schedule 
Test results will be interpreted and necessary action will be taken. 


Some of the questions which are attempted wrongly by most of the students are to 
be discussed in the class as a whole. 


Individual student’s query can be taken for discussion by the teacher. 


The teacher will also take help of brilliant students in assisting the low achievers in 
the subject through peer group learning mode at this stage. However, the teacher 
will have to be careful m cai the groups of bnght and low achevers The 
formaton of groups will depend on the performance of students in competencies 
of different subject areas. 


Record of student performance will be maintained regularly to know the progress 
of the child. 


For reporting absolute grades will be used, equal weightage will be given to al the 
competency based tests and unit test/tern test. For students who have undergone 
remediation the second test will be counted for awarding of grades and reporting. 


Absolute grading means conversion of range of marks mto letter grades To 
implement this process the first step will he evaluatmg the responses of the 
students and allotting marks. This will be followed by converting these marks mto 
range of marks and then each range into letter grades Absolute grading on five- 
point scale will be used for reporting as given below: 





















Range of Marks ~ 
80% and Above a 
65% - 79% |B | VeryGood | 28 
50% - 64% C | Good {238 
3540 - 49% | D | Average | 
Below 35% ae 





14. Grades awarded to the students will be reported m the report card and will be 
communicated to parents 

15 Cooperation of the parents may also be sohcited in practicmg different 
components of learning. 

Class wise specific guidelines for scholastic areas are given below 

Classes I and I 

I. Evaluation will be done simultaneously with teaching so that students are stress 
free, 

2 Teacher will pay attention to individual student’s progress because the students of 
this stage tend to forget the content points quickly due to lack of matunty 
Therefore emphasis should be given on more practice particularly in language and 
mathematics. 

3. Major emphasis will be on observation and oral testing The proportion of oral 
ad written test will be 80% to 20%. Students will be evaluated on the basis of 
their participation in the activites 

4 Activites method will be used for teaching and evaluation. 

5 Form of questions, such as fill in the blanks, matching and true false may be used 
in written tests 

Classes II & IV 

I. Oral testmg and observation will continue However, wnitten testing will be 
increased gradually The proporton of oral and wntten test will be 50%, 50% 

2 Forms of questions such as very short answer, fill m the blanks, true and false and 
matching type, will be used in testing 

3. Evaluation will be contnuous besides bemg periodical through unit tests/term 
tests. 

4. Homework/assignment done by the students will also be assessed. 

5. Academic excellence of students displayed in good hand wntmng, meanin 
expression, quick number recapitulation, will be taken into account by the teacher 
for promoting these qualities. 

Class V 

1 Both written and oral techniques will be used for testmg. The proportion of oral 
and wnitten test will be 20% to 80% 

2. Questions prepared for testing will also mnclude higher level of reasonmg and 
problem solving . 

3. Forms of questions will mclude short answer, long answer, multiple-choice 
questions besides other forms used in earlier classes. 

4. 


Individual student’s query can be taken up for discussion by the teacher. 


Co-scholastic Area 


Co-scholastc area deals with mainly emotional and psychomotor aspects of child growth 
It mcludes co-curricular and personal and social qualities, attitudes, interest and values As 
mentioned earlier co-curncular areas consists of art education, work education, health and 
physical education along with PSQ mnterests, attitudes and values now to be covered 
under AHPL However, to facilitate the teacher these are specified separately 


Dance, drama, music, drawing etc 


Work Education (Craft) Cuting, pasting, threadmg, pambng, clay- 
ae sasdelis butions clothes, paper craft etc. 


Health and Physical Education Health habits hke brushing teeth, taking regula 
bath, combing har, washing hands before and 
after meals etc. 

Sports, games, athletics, yoga, drill etc 
Check up by a doctor once/twice in a year 


In order to make development and evaluation of co-curncular areas more 
systematic various activities will be organised. While orgamsing co-curricular activities the 
teacher will ensure followme: 


Common Guidelines for all classes 


1. All children must oe in atleast one activity from each area of co-curricular 
activities organised by the school. 


2. The performance of the children will be observed, recorded on the criteria decided 
dunng participation. 


3. Physical exercises, (mass P.T) will be compulsory for all students But for physically 
challenged students simple exercises will be organised 


4, Observations and recordings in co-curricular areas will be done activity wise 
5 Extraordinary performance of the students will be recorded mn anecdotal records. 


6 Equal weightage should be given to both process and product. Process evaluation 
means the participation of students in the actwity from the beginning to end. This will 
be observed and graded directly. On the other hand the product evaluation covers 
the evaluation of the outcome of the actvity in the form of a prepared material or 
demonstration of activity. 


7 The observations will be recorded, rated and graded on a three-pomt scale for each 
activity separately. However, Pe ee of the students in these areas will be 
reported to the parents at the end of the term as under: 

Percentage of 


Observation 


70% and above Almost always 
30% - 69% | B | Somenmes 
Below 30% 










O 




























Description 
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Class wise specific Guidelines 

Class I and I 

1 Actrvities identfied for these classes will be common to all children These activities 
may be identified keeping in view physical and mental growth of children 


2 Since the children are participating in the activities for the first tume im class I the 
teacher 1s to give more input and help m domg actvity. 


3 More emphasis should be on process rather than product. 
Classes MI, TV amd V 


Under scholastic areas these classes were kept under two groups 1e. Classes III 
and IV and class V. but here these are grouped together in only one group because there 
is not much perceptble difference in physical and emotional growth of children m these 
classes However, followin pomts may be noted with regard to evaluation 


1 Children will be engaged m one or two actvities of thew choice m art 
education, work education and health and physical education and they will be 
evaluated on these activities only 


2 Evaluation will be based on teacher’s observation of the child’s participation 
and performance mn the activities 


Art Education. 


Art mcludes drawing, paintmg, dance, drama, vocal and mstrumental music. 
These can be classified mto two groups visual and performing arts Under visual arts 
drawmg and oe may be mnclnded and remaming will fall under the category of 
performing art. The class wise identification of activities may be given as under: 


Visual Art 
Classes I and II 
1 Simple hnes 
2 The figures based on mes i.e. simple pictures of birds and animals. 


3. Identification of colours and their suitable use m thmgs available in natural local 
sethng 1.e. fruits, flowers, vegetables, animals, plants, houses etc 


Classes If, IV and V 

Understanding of concepts 

More emphasis on proportion in size drawing the figures. 
Use of mult-colour m a picture 

Preparation of collage. 

Clay modelling. 

Free hand drawing 

Imaginative drawing. 

Decoration 


Performing Art 


Performing art includes solo and group activities related to music, dance, drama 
and imitation. Activites under music an be classified under vocal and nstrumental Vocal 
can farther be grouped mto lyrical actvites and rhythmic activities 


Lyrical activities 
The actvites under lyrical may include poetry recitation, singing of prayer, folk 
song and patriotic song as solo as well as group actvity. 


Classes I & II 

Simple poetry recitaton with simple action 
Singing of prayer. 

Singing of national anthem. 

Community smgmg 


ma &e OC BO = 


From this stage only the students should be encouraged to participate and pevonm 
in the presence of mass. They should be counselled to be free from stage phobia 


Classes Il, TV and V 

Folk songs solo or group may be introduced along with poetry recitation. 
. Prayer ' 

. National anthem 

. Simple patriotic songs. 

Community singing 


aD oO & & NO 


Patriotic songs of higher level with action and emotive expression 
Rhythmic Activities 

As far as these activites are concerned these may be organised in group for the 
Whole class or school. The actvites which are based on rhythm just as drill or mass P.T. 
with music, physical and yoga exercises and some mdoor games hke musical char and 
passing the buck etc. The teacher may select the activites for different classes or the 
whole school according to the complexity of the activity and matunty of the children in a 
group 
Instrumental Music. 


The development and assessment of competencies among children 1 instrumental 
music will depend upon the availabihty of the mstruments in the school Students will be 
encouraged to develop competence of playing on the imstrument. If the facility is not 
available n a school cooperation may be sought from community 


Dance/Drama 


Actwties related to dance and Drama under performmg art may be taken by the 
teacher ee view the complexaty of the activity. The approach should be simple to 
complex matching with the matunty of the students Solo and group dance may be 
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organised to develop competence m the students after identifymg talent and iterest in 
them However, the effort should be made to provide opportunity to all students m one or 
other group dance Class wise suggestions are given below 


Class wise Activities 


Dance 
Classes I and I 
° Simple rhythmuc movement 
Classes DIL, IV and V 
° Rhythmic movement with fast pace along with expression 
Drama 
Classes I & I 
® Participation in drama with simple actions and delivery of dialogues of one 
or two sentences. 
Classes 1, IV & V 
° Dialogue delivery of 3-4 sentences with proper mtonattion/modulahon and 
suitable gesture. 
e Proper presentation of the role with emotive expression. 


° Effective dialogue delivery 
Work Education 


The purpose of mtroducing work education at primary level is to provide first hand 
experiences to students m doing day to day useful actrvites. The objective of i 
experience 1s to develop im students, a sense of dignity of labour and producing socially 
useful things. Besides this, the attempt should be made to remove the feeling of anes of 
domg once own work to make them more self sufficient. They should not look down the 
manual work as a work of low status. There should not be genderwise division of 
activities either at home or out side. 


Activites should always be cost effective and useful in life and the matenal used 
for the activity should be from the local resource. Children should enjoy participating m 


activities 
Class wise Activities 
Classes I & II 
1. Pasting of papers on already prepared structure. 
Classes Il, IV and V 


2. Puttmng thread in needle. 
3. Stitchmg of buttons 


Prepare structure and pasting of papers. 
Cutting of papers for making flowers. 
Repairing of clothes 


ND wo 


Preparation of decorative pieces 


8. Preparation of food items 


Physical and Health Education 


The achvites pertammg to health and physical educaton should be planned, organised 
and tiiegratal into the totality of the school programme as far as possible The child- 
centred approach also emphasises to respect the child and lays stress more on the process 
than the product of primary stage. In primary schools, physical education must be the 
central theme round which other activites should be built up Correct postures must he 
taken care since class 1. Play must be set in the most informal atmosphere and should be 
attractive to children. Large number of activities can be orgamsed as ‘no-cost’ activities 
out of available environmental and community resources class wise. 

Class wise activities 

Class I and I 

Free Movement 


Walking: Walk forward, walk halt walk, walk with an object on head, walk back 
wards, walk backward halt. Walk m a Ime. Walk m a circle Walk on the 
line Walk Zig-Zag, Walk fast. 


Jumping: jump on land on the spot with both the feet. Jump on forward. Jump on 
land sidewards Jump on land backwards, 


Imtiaton Mumicry: Monkey crawl, Horse gallop, Bell smging, Bird fly, Train run, 

Frogjump Tea vendor, Tram engine sound, Cat mew, Dog bark, donkey bray, Lion 
roar. 

Minor game: Finding parier, Find out the leader, Fire on the mountain forming statues. 

Classes III to V 


In addition to the activites of classes I and II the following actvihes may be 
organised. 


Free Movements: Stand i attention, stand at ease, and stand at easy position. Count 
the number Forward march 

Minor Games. Dog and the bone. Dodge ball 

Free Movement Mass P T. 

Team games Kho Kho, kicking and dribbhng ball. 


For class V the following activities may be added 


Free movement’ Run in different directions. Jump m different directions warmng 
up exercises such as rotation of neck, shoulders, hands, wrists, 
trunk and ankles. 

Team games. Kabaddh, Football, Cricket etc 

Instructional Time 


The teacher has to be aware of the fact that how much time 1s allotted in school time table 
for AHPL The activities under this subject will be organised accordmg to the tme table 


Personal Social Qualities attitudes, interests and values. 


Personal social qualities, interests and attitudes belonging to co-scholastic areas 
relate to emotional and skill development. It may be noted that at this stage athtude, 
values and interests need not be evaluated through specrfic tools Simple observations 
may be made and the teacher will try to develop positive attitudes and values Common 
guidelines for developing and assessing personal social qualities given below: 


Common Guidelines: 
1 The direction of the development rather than its status will be observed. 


2 In case of undesirable behaviour of the students it will neither be highlighted nor be 
remforced by way of scolding them. : 


3. The decision with regard to the evidence of any personality trat will be taken 
tentatively 


4 Personal social qualities will be observed and recorded usmg behaviour indicators 
daily/twice/thnice/weekly/fortmghtly as per the schedule of the individual school. 


5 The students behaviour will be rated on the basis of frequency of the occurrence of 
~~ the behaviour indicators on periodic basis. 


6. Durect grading on three - pomt scale will be used for reporting purposes. 


7 For primary level, ten social personal qualities have been identified for development 
and evaluation purposes. There are’ 


|S.No.| = SPQ. Observation | Recording | Reporting | 


Obedience Discipline 
Cooperation 
Regulanty/Punctuality 
Respect for elders 
Protecting Environment 
Di of labour 

















Twicea week |Unut/term test 


BeCOoONma fF wNe 


Further, for classes 1 and II only first seven qualities are to be developed and 
evaluated. Whereas for classes IJJ-V all the ten personal social qualities are to be 
developed and evaluated. The list along with behaviour indicators 1s attached at the end 
of the chapter 


Class wise specific guidelines for above areas are given as under: 
Specific Guidelines 

Classes I and II 

I. Personal Social Qualities: 


The teacher will observe the behaviour concerned with each of the qualities in the 
hght of indicators identified before hand. This ist of social personal quakes and 
ther behaviour indicators are suggestive Teachers may observe other related 
relevant behaviours also 


2. Interests 


Interest of children will be identified, promoted m the school programmes 
through co-curricular activites, 


3, Attitude 
Efforts may be made to develop positwe attitude towards elders, peer group, 


school property and own property, Teacher will observe both positive and 
negative athtudes Corrective measures will be taken to modify negative attitude, 


Classes Il, IV and V. 
I. Personal Social Qualities: 


The personal social oan (1 to 7) suggested at Class I and II will contmue at 
these classes also However in Co-operation - sharing to be increased, the 


aggression shoulcbe controlled {emotional stability) 


For Class V under cleanliness and protecting environment following additons may be 
made; 


Cleanliness - personal cleanhness 
- keeping surroundings clean 
Protecting Environment - Watenng plants 
~ protecting flowers and plants 
- not hurting the animals 


In addition to these six social personal ualites, the following three more 
personal social qualities may be added such as truthfulness, patniotism and responsibility 


2, Interests 


The interests and talent of students in games etc, will be recogmsed and 
facihtated in schools. 


~ Tnterest in elocuton - public speakmng may also be encouraged. ; 
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3. Attitude: In class V 
The teacher will encourage a healthy competitive spint m students 
Specific Evaluation Techniques for Class V 


The following evaluation techniques are also advocated to evaluate class V 
students only These are as under 


Assignment/Project 


Students performance in both scholastic and co-scholastic areas may be assessed 
through individual work as well as group work Regarding the individual work we have 
alteaty discussed The purpose of giving assignment/project 1s to be develop the ability of 
learnmg to learn m children. This as also promote personal social qualities such as 
cooperation, sharing and digmity of labour. Assessment through group work maybe 
cared out. Students of class V may be given assignment/project work in different 
curricular areas in a group of 4-5 students For this following steps are suggested as under 


Step I: Make groups of 4-5 students in a class In each group students of 
different abilities should be involved. 


Step II: Identify requisite number of topics/areas in school subject as per 
number of groups made 1m class. ‘The topic may be related to a specific 
subyect or it may be of coverg more subjects 


Step II Chalk out outline for each topic an a list of sources were form the 
relevant materials are to be collected. 

Step IV: Distribute selected topics among the groups preferably as per choice of 
the group. 


Step V: Assign work to each member of a group as per outline for the topic. 


Step VI Discuss the topic along with the procedure i.e. what and how they have 
to complete the assignment/project. 


Step VIL. Get feedback regarding the progress of the work time to time 


Step VI: —_ Resolve the difficulties of the groups (if any) when they are working at 
the project. All the group member to explain about the project m the 
Class 


Step IX: Collect the assignment/proyect completed by different groups 


Step X Evaluate the project in terms of following criteria 
— Presentation of mformation with reference to outline provided 
—  Neatness 
- Creativity 
— Role of individual member in completion of the assignment 
- The work of a group with reference to other groups. 
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Step XI Awarding of grade 
— Award scores on project/assignment 
— Convert scores ito grade 
— Award the same grade to all members of a group. 


Step XI: Diagnosis and Remediation 
— Provide feedback to students about their work 
- Discuss with a group whom assignment/project was below average 
and suggested that type of improvements are needed Ask them to 
improve the assignment as per suggestions. 


Note The projects/assignments must be level of the class and these should be 
completed by the students only So, the help of pe and others may be 
taken as guidance. The matenal required for fimshing the task must be 
easily available, cost free or of very little cost. Hence, project should not 
mcrease the stress and financial burden on students and parents. 


The guidehnes provided above are suggestive in nature teachers may include 
some more as per the nature of the work Teacher's mvolvement in each project 1s 
essential because, students are not mature enough and parents may not be educated well, 
if educated well even though they may not have rach time to devote with their wards, 
The number of proyect/assignment should be one or two m a term. Therefore, if more 
then one teacher 1s teaching a class the project/assignment should be assigned on topics 
related to more than one curncular area n scholastic or co-scholastic areas 


Self Evaluation 


Children of Class V will be given a proforma to fill m for the purposes of their 
self evaluation towards the end of the session. This filled in proformae will be analysed 
by the teacher to get the feed back about the students. Inputs may be provided to the 


students as per thew requirement. The sample of the proformas 1s annexed at the end of 
the chapter 


Peer Evaluation 


The peer evaluation technique will also be icluded for thus class. Each child will 
be provided a list of all students mn er Class and will be asked to write m one or two 
senfences, one or two good qualities mm front of the name of the student. At the end, the 
teacher will compile the observations made by all the students of the class about each 
child This will be attached with the report card of the students. The example of sheet for 
peer evaluation 1s given at the end of the chapter. 


Anecdotal Record 


eae events related to each student throughout the year may be recorded m 
anecdotal record This has two parts. The first part includes narration of the situation by 
the teacher along with date time and bio-data of the student. The second part describes 
details of happening, reaction of the teacher and measures taken by him/her. Positrve 
remarks may be given in the report card on the basis of the analysis of anecdotal record. 
Negative remark sl not be given under any circumstance The format of anecdotal 
record 1s attached at the end of the Chapter. 
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Various aspects of the SBES discussed above have been summansed m the followmg 
table: 


School Based Evaluation Scheme (SBES) at a Glance 


Evaluaton of Pcholashe Areas 





Oral questions | Case 
Written test/ [Class work Tesponses mn eachlgrades 
estion paper } Unt test record 0 
- Termmal test |marks will be 
maintamed 










[Areas Periodic 


Health growth Moshe 
check up 
Physical Observation |Observaton A Dunng Direct 
ducation jdunng Schedule schools ei activities grading 
p Calender ; 


ork Observation |Observahon _|As per school] During Dnrect grading 
Education While at work jame table —_ factvites 
Art Education 









Day to dayjAt the tme offPositve only 
observation jobservaton 





If an organization is interested m developmg a new scheme some umnportant 
aspects must be taken into account. The evaluation scheme should be as sumple as 
ossible that is it should not be very ambitious However, some basic components must 
te kept as compulsory For instance continuity of evaluation, covermg of both scholastic 
as well as AHPL Teeachebasic areas) and systematic recordmg of the students’ 
performance and regular reporting to the parents. Regarding personal social qualities 
which are the part of condita areas these must be developed and evaluated by paymng 
special attention 


Till now the conceptual aspects of the school based evaluation has been discussed. 
If it 1s to be fielded and insttutionalised it 1s necessary that systematic strategies are 
followed for its amplementation 


Implementation Strategy 


People in general do not accept change so easily because it disturbs their routme and 
habits. which have already been developed It is essential -that the people who are 
associated with bringig about changes to adopt to the new system, must be explained 
properly and motwvated to bring changes in atk culture of the prevailing system. For this 
a pe strategy need to be developed which may involve different steps to be taken 
belore launching the scheme and dung its implementation. The guidelines regarding 
implementation of scheme may be prepared by the state authorities to give directions to 
schools. The guidehnes may include following steps: 


Steps to be taken before launching the scheme: 

1. To make functionaries aware about the scheme. 

2 To build capacity m them with regard to technical aspect of the scheme. 

3 To elicit thew opinion and suggestions. 

4. To help them prepare new time table with a provision for A H.P.L. components. 
5 


To help them prepare new report card having columns for both scholastic and co- 
scholastic areas, 


6 To assist them mn preparmg a register/proformae for recording the observations 
7. To develop an understanding for filling up vanous proformae for monitonng 
Steps to be taken during implementation: 


] To ensure that the awareness of scheme has been created among students, parents, 
teachers, principal and management. 


2 To observe periodically the efforts made by teachers in developing different 
aspect of personality growth. 
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3 To ensure that the scheme is bemg implemented systematically in case of any 
lapse or deficiency on the spot mterventons may be provide to remedy the 
problem. 


4 To collect feed back from the school and analyse m terms of difficultes and 
progress of mmplementation 


5 The analysis of the feedback may be used in modifying the scheme, givmg, 1deas 
to educational admunstrators for preparing guidelines to be given to the schools 
6 To play a role of facilitator 
Monitoring 
These steps may be undertaken only when thee 1s a provision of strong 
mechanism of monitonng 1s there You all are aware with the word ‘monitor’. In the 
school system a monitor in every class 1s selected to assist teacher in various activites. But, 
here ‘monitoring’ means overseemg the execution of the guidelmes in true spint as well as 
providing intervention on the spot m case there 1s any kind of deviation Another situation 
may be where the teachers are finding difficult to execute certain guidelines the monitor is 
expected to provide solution as well. This may be m the form of explaming the guidelines 
or modifymg the guidelmes m view of the local resources Monitoring has different 
purposes The mam purpose of monitonng is to improve the evaluation practices in 
school in order to increase the level of achievement of children. It 1s for arene tennis and. 
enriching the teachers This means -sortmg out the academic problems of teachers 
regarding thew day to day teacher learmmg and evaluation practices. It 1s not for 
admonishing or making any adverse entry in them professional record 


How to monitor 
Monitormg is smooth contmuous and systematic observation of the 
implementation o ences provided im the scheme. Monitonng in a school is a 


mechanism of overall coordmation and supervision of the tasks taken up by a team like 
head of mstitutions and teachers. The team needs to answer the following questions 


1; Who will monitor the system 

2 How he monitonng tasks will be carried out. 

3. How to get the feed back during the momitonng y the monitors 
4, How to utilise the obtamed feedback. 

Who will monitor the system: 


This is the most important question to be answered. In a school system the 
simplest way 1s to mvolve teachers, head teacher/Prncipal and education officer. 
In a three tier system the following may be given the responsibility of monitonng form 
top to bottom 
Monitoring Frequen 
Twice or Thnce in a year 


Pnincipal/Headmaster/or Once in a month 
Incharge Puma 
3" ter Teachers on rotation basis _|Weekly/bimonthl 










It is pertment to mention that teachers should be mvolved in the monitormg 
process and must have a positive Sep towards it then only the evaluation practices 
may be strengthened A semor teacher should not feel offended if a yumor teacher 1s 
monitoring and rendenng useful advice In fact, mm this process teacher 1s not supposed to 
play a ae of supervisory in literal sense. Therefore he 1s not supposed to enter any 
adverse remark against any teacher. Moreover, the teacher who 1s bemg supervised must 
keep in rund that this monitoring 1s for the system not for individual’s work Besides, the 
interpersonal relatonship should not be affected by monitoring process. 


How the monitoring tasks will be carried out 


Under this the role and responsibilites of the persons in different tiers should be 
chalked out clearly. The major oe and responsibility of each level momtor may be as 
under, 


The specific roles and responsibilities of each level functionary 
I Tier: Education Officer: 
~- To play a role of faciltator. 
-  Toensure that each school must have the guidelines provided for CCE Scheme 
— To ensure that teachers understand the CCE scheme. 


- To check vanous tools developed by the teachers for assessing the performance of 
the students m both scholastic and co-scholastic areas and discuss mn staff meeting for 
further improvement. 


- To provide feed back regardmg the mmplementation of the scheme to education 
officer. 


~ To resolve problems of teachers related with school activities. 

Hi Tier: Principal/Headmaster/Incharge 

~ To organise meetings of teachers time to time to discuss matters related to SBE. 
~ To provide required matemial to teacher for preparing teaching aids and activites 


- To mayne with teachers and discuss their problem related with mplementation of 
School Based Evaluation (SBE) 


- To organise a meetng of parents and brief them about the SBE and seek thew 
cooperation in various areas particularly m the development of personal social 
qualities 


~ To monntor teaching of teachers and provide necessary help 


~ To supervise and check vanous records maintamed by the teachers and provide 
guidance wherever required 


- To make observations and give suggestions on vanous activities orgamsed by the 
teachers and appnse them for their efforts. 


- To avoid to pass any negative remark/comment against teachers 
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Whether the teachers are 

preparmg design and pnor to development of the test 

check the test paper prepared vis-a-vis to design for the preparation of test 
prepare marking scheme 

check randomly already evaluated answer scnpts of student to ensure 
correctness of the evaluation 

diagnosis of weaknesses is done 

remediation measures are provided 

random checking of grading in scholastic area 


mm OF bo 


SON 


Aspects to be covered im the proformae for 


Incharge Primary Section 


1. 


ore Gobo 


™M 


9. 


10. 


Whether meeting was held with the teachers to ensure ther awareness of 
responsibilities? 

Whether students are aware of the evaluation procedure and calendar of activities 
Whether parents are aware about the scheme 

How many tumes the PTA meet was held in terms of students weakness 

Whether the progress of the child was discussed with the parent? 
What actions are taken on the basis of suggestions cepurlig the scheme made by 
the parents? : 

Whether random checking of the Design, Blue print, Unit Tests, Marking Scheme 
and Answer Scripts is done 

Whether a meeting was held with coordinator and teachers to review the 
following 

The test, Individual work of students, Group work, Project and assignment, the 
evaluation of both process and product, Diagnosis of the hard spot of learmng , 
retestng and oral testin 

Whether random checking of the following tools of observations such as Check 
list, Rating scale and Anecdotal record. 

Whether random checking of Observation procedure, Recording of observation, 
Reporting procedure, Grades used im scholastic area and grades used in co- 
scholastic area 1s done 


Aspects to be covered im the proformae for 


Teachers 

(To be filled every month) 

1 Did you make students aware of the evaluation procedure and calendar of activites 
2. Are parents aware of the scheme? 

3. Did you participate in HM’s meeting to review the test? 

4. Do you develop the design for a umt test, question paper on the basis of and 


marking scheme along with the unit test 


9. 


10. 
IL. 
\2. 
13. 


14 
15 
16 


Do you evaluate the answer scripts adhering to marking scheme? 


Do you give students of class III and V the project work, assignment and home 
work ? 


Do you diagnose hard spots of learnmg by evaluating answer scripts of test, 
mdividual work, assgnment, project etc. ? 


Do you provide remediation? How many times you have done’ Do you retest the 
low achievers to ensure their learmng growth? 


How did you motwate children to participate m co-curricular activities? 
How many check lists you have prepared? 

How many anecdotal records you have prepared? 

How many tumes the observations are recorded? 

What kind of cooperation and support did you get from parents? 

Whether you do you get guidance from Incharge Pnmary Teacher? 

What types of difficultes have you faced m implementation of the scheme? 
Whether you would like to continue the scheme mm the school and why? 


Time taken m the various activities 


*» 


a 
a 
INo of No of io of No. of No of 
Students [Students___- (Students__ Students. Ss [Students__ 

































Daigle re Ne ee 
(ae Pn aa ce el tg ee See ee ce Me ee 
13: Oustbon paper Fe 
IS Marking AnswerScnpt =| | 
6 MamtainngRecords | | 
i Awarding Grade: ==> 
iB Reranch ae ee 
wena | | tT 
re Na etl has eee eee ae ee [ee ee 

poe ee a eee Cel 

ling of PSQ eed ee ee are are 

Dag ees he eT eee ceed 
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~ Teacher will supply actual tame taken in these activities every month 


- Incharge Pnmary Section will compute average time taken on the basis of 
mformation received from different teachers in the school 


Besides, above stated areas for monitormg under SBES, the tue taken for various 
activites undertaken by the teacher may also be collected This will provide help mn 
computing the load of the teachers with respect to the demand of the scheme 


How to utilise the obtained feedback 


Feedback will be analysed with a view to further umproving the scheme and 
removing the difficulties of the teacher. 


Effechve monitoring may result mto effective ae of scheme which in 
tum may unprove the quality of learmmg However, effective mplementation of scheme 
of evaluation may also require effective teaching. In connection with effective teaching it 
is observed that some of the teachers are deficient with regard to thew content baowle te 
which they are teaching This creates adverse effect on the learnmg of the students. 
Therefore, content ennchment programmes may be organised to strengthen the content 
knowledge of teachers m different subjects For the success of plementation of the 
scheme and its institutionalsation it 1s necessary that the teachers must be highly 
motivated commutted and target onented They need to adhere all the aspects of scheme 
and its implementation strategy m true spit. : 
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Comes neat and clean in 
school 

Washes hands 
and after meals 
Keeps his/ her seat clean|- 
and in order 

Keeps books properly’ 


covered 





before|- 

















Follows instructions 
given by teacher 
Does not disturb other 
children 

Does not always argue 
with teacher pee 
Waits _for 
chance/tum 

























classmates 

Enjoys domg group 
work/playmg = group 
games 





Shares play materials 
with others 


Plays comfortably m| 
group games 

















Comes school regularly 
Does homework 
regularly and timely 
Completes the class 
work im class 11 self 
Keeps humself/herse’ 
as er work) up-to+ 
date 
Does not waste paper 
Discourages wastage of 
water 
Protects greenery in and 
outside a es schoo 
premises/home 

Does not run on grass 


Does not wnte on 
school wall 
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Keeps class 
surrounding clean & neat 
Keep his/her things clean 
and in order 
Writes in appropriate note 
book/copy 

Puts waste materials/ papers 
in dust bin 



















Presents his/her views 
litely whenever he/she 
as difference of opinion 
Respects the verdict given 
by the team leader 
Follows codes of the school 


Motvates other to maintain! 
line 























Heips teachers/students in 
disiributmg materials in the 
class 

Shares school assignments 
with other students who 
were absent 


Informs absent students 
about activites of the 
school/class 


Helps other students by all 
means rf asked for 
Participates im 
activites regularly 
Helps m finalzng tme 
schedule of activities 
Prepares and follows time 
table of activites developed 
for himself. 













Uses water judiciously 
Asks others to 
wastage 

Motvates other students to 
ae school premuses clean 


avoid 


green 
Protects school property 
Comes forward to se 


ae 


in protecting 
mususe of things 


| Area | Classes I & If 


- Organizes small group 
discourses on protection of 
environment. 


Greets teachers Talks only after tak 
Uses appropriate permission 

addresses that reflects Does not use derogato 
respect and regard to remarks 

elders Sir, Madam, Didi} Gives chance to elders 
Mauntains decorum waiting for his turn 

while mteractng mm! Offers seat to elders m 
group gatherings 
Avoids making insulting 
/comment mockery/fun 
of teachers/elders 



















































Enjoys domg a work Participate willmgly and 
athe own hands consistently in the achvr 
Follow mstructon for mvolving hard word 
cleaning the class room manual 

Likes to pick up waste Initiates such work 
paper, stones mm the Enjoys domg a work with 
ground his own hand with fnends, 
Helps teacher’s c. 
age notebook aod 
other such matenal 








































room/school 
Accepts his/her mistakes 
Does not change his/her, 
statement frequentl 
Tells fe imstances of 
national heroes during 
assembly 
Pays respect to natone 
symbols 

Likes patriotic songs 
Show keen miterest m 
laymg roles of nahona 
eroes, 
Does the assigned wor. 
carefully and with 
responsibility 
Takes care of the welfare of 
junior students of hus/he 
school 


Plays 



































active 












role mi 
Id 


cultural programmes 

— Offers his/her — services 
whenever asked 

~ Does not shift responsibilt 
assigned to him on others 

— Feels concerned abou 
school, teachers and 
students of his/her school 
th d 


Area Classes I & 0 


Self Appraisal 


ou did well in 

























Tick the subjects 








Why do you think you did well? (Wnite in two sentences) 


Why could you not do so well in other subject (Wnte m two sentences) 





Tick (~ ) the subjects you need to work harder? 


Hind 


[Hinds 
Poet Nee | 
eee a 


Why do you feel you need work harder in the subject? 











Who helps you in your studies at home? 








Which subject you like most? 
he 
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8 


9 


10 


Il. 


12. 


Which games do you like most? 


Whauch activity you like most? 


dN atte 
| 2 [Dance caters aed 
3s = Drawing lV 2 ee ed 
[| 4 Drama | | 
| 5 (Compenton | | 
VGN seat Ss core 

[eel ee 

[eee ee 












oo 


| 8 [Debates _| 


Which good habrt/quality you feel you have? Write one very good quality you 
having? 






What do you do in your spare tme? 


What do you want to be in future? 


Name of the Child: 


Class: 
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Peer Assessment Sheet 


Direction: Wnte one very good quality/habit you have noticed im each of the followng 
students of your class 









No. [Name of theSchool subject vay eu Co-curricular 
in which he is} quality [Area im which he 


y Food is very 200: 






CA 
BS |} 
ze £ 
sE| = 
i oD 
cy ER 
@ 


ae 
5 


& 
5 


uresh 







| 





fe fp | 








pe | pet pk pet 
IT) [1 | 





pm fp 
cSl|co 
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Name of the Student 
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Anecdotal Record Sheet 


Direction: Give factual details of the significant mcident that occurred in the school 
specifymg the roles of different mdividuals in xt. Also the steps teacher/school took in the 
matter and what were the mplications 


Name of the Student Class Date of Incident 


Factual details of Incident 


Measures taken by teacher/school 


Name & Sig. of Teacher 
(who Prepared ARC) 
Date 
Signature of the Vice Principal 
Signature of the Pnncipal. 
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Chapter-I] 
Concept of Evaluation 


Evaluation is an integral part of the daily activity in the classroom. As a teacher we 
sometimes praise children m recogmition of ther performance, tell them to work more 
wetly, give support to those having difficulties, mark ther work and plan the next step 
or children. Our action m each case 1s in response to assessment we make about the 
children. This 1s what may be called as contmuous evaluation But many of us do this 
without considenng 1t =valnston In schools, generally evaluation means giving test to the 
students, marking answer scmpts, ranking the students and distmbutng report cards to 
parents showing thei achievement 


As we already know that education plays a role of changmg the learner's 
knowledge and behaviour mamfested in changes in academic area, aeons and social 
behaviour, interest and attitude whereas evaluation 1s the process of determuning what 
these changes are? Also xt helps in knowmg the extent up to which the objectives of 
education are achieved. Further, it guides us as teachers to modify methods/style and 
diagnose the learning difficulties or gaps and provide remediation. 


In the light of the smportance of evaluation in the educational process the National 
Curnculum Framework of School Education (2000) clearly states, 


“Evaluation 1s a systematic process of collecting, analysmg and interpreting 
evidences of students’ progress and achievement both in cognitive and non-cognitive 
areas of learmng for he purpose of taking a vamety of decisions” In other words 
evaluation 1s a systematic process which has four major steps. These are: 


- Collecting evidences 

- analysing the evidences 

- interpreting the results and making judgement 

- taking decision. 

In the above evidence means scores from tests, observations of a child’s behaviour 
in different situations etc. When we admunuster a test and observe the behaviour of a child 
we are trying to collect the formation of development of his growth Tests provide the 
marks or grades and observation gives an ides or impression. These marks and 
observations are analysed and mterpreted. This ee leads to taking a decision 
about the child - whether the child 1s progressing well, needs any help during the session 
and at the end of the session and can be promoted to next class. Therefore, evaluation 1s 
decision-oriented process that mtends to lead students towards better performance. It 
helps to bring about qualitative mprovement in education 
Different terms used for evaluation 


Sometime we use ‘Measurement’, ‘Evaluation’ ‘Assessment’ and Examinaton 
synonymously, But, there 1s a shght difference m the meanings. 


Measurement 1s only numeric descnption of an event, behaviour, or 
charactenstic of an mdividual. It provides the scores that give an idea of the levels of 


28 


proficiency or performance in any area For example 70 out of 100 1m a test of any subject 
provides a measurement of his achievement in that subject. 


Evaluation goes beyond this It not only mcludes measurement but also includes 
interpretation of results and ee Therefore, it expresses quantitative as well as 
qualitative descnption of child’s performance. Evaluahon helps im judging the 

erformance of a child with reference to his own performance at earlier occasion It 
farther helps wn compamng hus performance with that of other students The process 
involving construction, admumstration and sconng of tests 1s called measurement whereas 
carl dae of such scores saying whether they are good or bad for a specific purpose 1s 
evaluation 


Assessment refers to the process of estumatmg the status of pupils achievement 
and development m certain aspects of learning . 


Examination is a process of determming the level of achievement of an 
mdividual on the basis of formally conducted test. 


Importance of Evaluation 


Evaluation is both process and product. When we talk about the evaluation 
paces it mamly focuses on teachers as the teacher has to decide why, what, when and 
ow to evaluate and how to make sense of it. 


_ The thoughtful teacher uses the mformation of students’ results as a guide to 
his/her own teachmg practices. What has been grasped? What needs revision? Who has 
failed to understand? Frese are the questions, that the teacher should contmuously ask to 
humself In the process teacher is able to assess own performance and becomes aware of 
her strengths and weaknesses. The importance of evaluation m the process of education 
can be made more clear through the diagram given below 








Educational 
Objectives 










Curnculum 
Outcomes 


(desired 
behavioural 


Changes) 







Learning s 
experiences , 





Evaluation 


X ~~ Feedback ‘\4 
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Education 1s a process of bringmg about desired changes m pupil's oweate and 
behaviour which lead to attamment of educational objectrve as specified in policy of 
education At this stage it 1s sufficient to recogmise that teachers are ee trying to 
produce changes in pupil’s behaviour. As a result of thew teachmg they want their pupils 
to acquire knowledge and develop values and skulls as specified in curnculum This 
requires the teacher to teach effectively taking mto account the age, previous knowledge 
and maturity level of the pupils. Through this process the teacher provides certain 
learning experiences, which is the next umportant component of educational process, 
Another important component 1s evaluaton To make judgement about the pupils 
progress and to obtam feedback, we can use certain techmques such as observation, 
wnitten/oral testmg etc and tools 1.e. rating scales, observation schedules and tests, etc. 
This whole process is interrelated and interactive 


Purpose of Evaluation 


A number of mportant purposes are served by evaluation It provides feedback 
regarding the attainment of objectives of teachmg-learnmg of a subyect sn particular and 
actin in general Further, 1t encourages the teacher to use effective teaching methods, 
build healthy environment for teaching-learmmng and select appropriate teaching-leaming 
material 


Besides, there are some other purposes of evaluation These may be put as under 
~ f) diagnosis of specific weaknesses, guide in preparing remechal instructon 
(i) provision of contmnuous record of achievement 


(m) collection of information about the progress of the pupil, to other teachers, 
parents and other mterested persons 


(iv) placing pupils in rank order 
(v)  helpmg m taking decision for promotion of pupils’ to next class 
(vi) predictmg future performance 


— 


(vi) increasing motivation and self-confidence of pupil 


Besides, these feedbacks ulumately oe directions for modificaton m 
educational objectives and goal. Feedback also helps m improving the curnculum, 
syllabus and textbooks 


Kinds of Evaluation 


Broadly, evaluation may be classified into mformal or formal_as mentioned earlier 
Most of the evaluation done in the classroom 1s informal evaluation Itis nothmg but daily 
business of looking at what pupils are domg, assessing what they need and then 
responding with, for ae a smile, an explanation, praise or a suggestion. It is an 
integral lee of teaching. These mformal evaluations are not planned but they form the 
basis of the constant interacton between teacher and children and also helps in 
diagnosing the weaknesses of learning of children It may be in the form of surprise 
check as well. While making informal evaluation the a gathers mformaton as it 
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arises from the situation and also record the information if something significant 1s 
collected 


However, for making formal evalnahon the teacher determines in advance the 

urpose for the assessment and the cnitena against which the outcomes will be measured. 

Pisa is also done m advance for the ways to collect and record the evidence. For 
example preparation of question paper 1s a part of formal evaluation 


Both types of evaluation, the informal and formal are equally valuable and a 
teacher should develop skills m conductng evaluation m each way. It 1s umportant, 
however, that the teacher understands the purpose of each type of evaluation rather than 
become too concerned with its name 


Formative Evaluation 


Formative evaluation includes both formal and mformal evaluation. The purpose 
of formative evaluation 1s to identify the achievement level and progress of a child in 
order to plan the next step mm teaching and learning It 1s used to date learmmg progress 
of students dunmg mstruction It 1s an integral part of teaching learmmg process provides 
contmuous feedback to both teachers and leamers concerning learnmg successes and 
failures. It 1s developmental in nature. 


Diagnostic testng 1s also a part of formative evaluation. If a student does not 
perform well A OMAEANEF mm any subject, then a more detailed diagnosis 1s required It 
involves the use of specially prepared diagnostc tests The primary aun of diagnostic 
evaluation 1s to identity the learning difficulues and to formulate a plan for improvement 
1e remedial action. 


Summative evaluation 


Summative evaluation is done at the end of a terminal stage to establish total 
achievement of a child, for example at the end of unit a term or a year. It 1s used for 
assigning grade and oe mastery of the expected learning outcome. It helps in 
making judgement for helpmg the student to move on to next class. The tools and 
techniques used for summative evaluation generally are selected by teacher. 


Approaches to evaluation 


There are three approaches with the help of which we make judgements about 
children’s learnmg These approaches include comparison of performance withm the 
oup, comparison withm the set cntera, comparison of the students performance with 
/her earher performance. The differences mn these three approaches lie in the 
distinction of what we decide to take as our yardstick 


Comparison of performance within group (Norm-referenced testing) 


If a teacher decides to compare performance of a child with other children. He is 
finding the relatve performance of individual within the group. This type of evaluation is 
designed to enable comparative judgements against other individuals, to know where a 
child stands in a group For example, if you are examining a class of 20 students of class 
IV and decide the accepted percentage as 80% and above Grade A. Now out of these 20 
students, Ramesh secured 80% A grade, whereas Suresh secured 75% B grade. This 
indicates the following 
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1. Both Ramesh and Suresh are beyond or above expected level 
2. Ramesh performed better than Suresh. 
Comparison with the set criteria (Criterion-referenced testing) 


In order to get specific information about an mdividual’s learning strengths and 
weaknesses, it 1s essential to have a clear picture of what 1s to be learnt,1e competency 
or intended learnmg outcomes which will serve as a cntenon for evaluation The relevant 
assessment technique 1s then selected to Prins the evidence of achievement of specific 
learnmg objectives/critena, In other words, the criteria for the child’s success means that a 
child has achieved the intended learnmg outcomes. For example, m a competency of 
counting of Numbers for Class I1e counting of | to 10 If on this competency, Ramesh 
has succeeded to count 8 numbers in sequence out of 10 It means he has mastered the 
competency by es 80% 1¢ criteria for mastery Thus reflects that the child’s 
performance 1s compared agamst predetermmed critenon This type of testing ensures 
mastery over the particular oe leading to development of quality This 1s not 
ensured in the companion of performance in a group 


Comparison with one’s own earlier performance (Self-referenced testing) 


When a student’s performance 1s judged mm relation to the student himself/herself 
on the basis of his/her own performance, then xt 1s considered as self-referenced 
evaluation. It 1s necessary to say whether a student has performed better this tme than the 
earlier or his: performance has gone down Further, he needs- improvement by 
remediation in case his performance has gone down otherwise he 1s ready to take up new 
concepts 


For example , Ramesh, a student of class IV has performed m Unut tests I and Un 
three subjects as under: 


Cnitena 80% A Grade 







ReneS 
guag 
79 B 


Now you see yourself where Ramesh requires remediation and where he can take 
up new concepts. 


Evaluation-Holistic view 


There are different ways of collecting evidences These may be collected by 
assessing pupils’ produced things or their process of learning. Process of learnmg consists 
of participation, performance and oral competencies of children. So, as a teacher we have 
to evaluate pupil's work m progress as well as final product of that work. Evaluation views 
learner’s poe as a whole waa scholastic and co-scholastic aspects. The scholastic 
aspects of a primary child require different learning targets to be accomphshed for each 
Subject e g. Languages, Mathematics and EVS L. Different tools and techmques for 
the assessment of different areas may be employed. 
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The co-scholastc aspect of a child requires different learnmg targets in different areas 
such as art education, P ysical and health education, work experience and personal social 
qualities to be accomplished. These can be classified n two major groups 1.e co-curncular 
activites and personal-social qualities The above holistic view of Evaluation can be 
projected through the concept of CCE im a better way Let us understand its different 
aspects 


Concept of CCE 


There are three terms mvolved in CCE. These are continuous, comprehensive 
and evaluation. 


Contmuous refers to regularity m assessment Since the growth of the child 1s a 
contmuous phenomenon, it should be evaluated continuously and the progress of the 
learner should be evaluated frequently (periodically) which means that the evaluation has 
to be integrated with teaching and learning process. 


The other term 1s comprehensive, which refers to both the scholastic and co- 
scholastic areas of pupil’s growth. In fact comprehensive evaluation covers the whole 
range of student’s experiences in the context of total school achvites. It includes physical, 
intellectual, emotional and social growth compnsmg of social personal qualities, interest, 
attitude and values It requires a vamety of techniques of evaluation for carrying out 
comprehensive evaluation. 


The term evaluation-has already been dealt with at length earher. 
Characteristics of CCE 
Following are the main charactenstics of CCE 
e Itis informal and formative mm nature 


e [tis based on the assumption that the teacher knows huis pupils best. So, he should 
only be entrusted with the responsibility of evaluation 


e It provides opportunities for the use of multiple techniques of testing such as written, 
oral, observation, interview etc. 


e It 1s built mto the total teaching-learnmg programme rather than done at a specific 
point of trme 


It oe opportunity to teacher for regular diagnosis of learning difficulties 
followed by remedial measures. 


e It mvolves analysis and mterpretation of the evidences of achievement to arrive at 
right decision and make judgement. 


In the light of above a comprehensive scheme of evaluation at primary level has 
been developed, tned out and finally improved on the basis of experiences of the 
practicmg teachers mvolved im its mplementation. The School Based Evaluation-Scheme 
along with its umplementation strategy has been already given in the previous chapter. 
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Chapter I 
Evaluation of Scholastic Areas 


Scholastic area refers to curricular areas such as language, mathematics, Environmental 
Studies and AHPL = While evaluating, these areas four major questions arise im the 
mind of evaluator These are - 


1 Why Evaluation * 
2 Whats to be evaluated ? 
3 How to evaluate ? 
4 When to evaluate? 


In responding to these questions we have to keep m mind that every time when 
we do something in the area of evaluation, we as teachers, are involved m deciding what 
to select and what to reject. In this decision making process we are to be fully aware of 
options available For example, if we have to evaluate the speech competence of the child, 
we have to be clear as to what exactly we want. For example do we want ‘answers of the 
questions,’ ‘ self expression’, ‘particrpation in a dialogue’. The clarity in purpose, clanty mn 
specific competency to be tested helps us in deciding other matters such as what 
technique, what test, when to evaluate etc we do many of these thmgs without thinking 
clearly and so we do not yet the impact of it, Let us make a rule now We havé to be 
conscious of every decision 


Let us take, now, these questions one by one 
Why evaluation ? 


Evaluation facilitates a teacher to know the pace of learning as well as level of 


learnmg of a learner. The pace and level of learnmg may be evaluated im terms of 
knowledge and performance of the learner. 


The performance of leamers in scholastic areas can be evaluated during the process of 
transaction as well as after completion of mstruction in a regular sequence. As stated mn 
earlier chapter the former 1s formative evaluation and the latter 1s summative evaluation. 
The evaluaton in scholastic areas is mostly focussed on the attamment of mstructional as 


well as educational objectives Some of the mmportant purposes of evaluation in scholastic 
areas are to- 


= know the efficacy of instruction that 1s capacity to produce desired results 


- determme the rate of progress of learners, this means achievement and ts 
direction at different point of time 


- motivate learners for better learning 
~ improve the quality of learmng 
- identify children in different ability groups 


- ee the type of support for the learners to be used in next class The support 
ere means identifying learmng problems and overcommg them 
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What is to be evaluated? 


The teacher 1m fact evaluates learning outcomes to find out whether same have 
been achieved or not The learnmg outcome means desired behavioural changes resulting 
from the learning experiences to the learners These learmmg outcomes are based on 
instructional objectives which are pre-determmed It is relevant for a teacher to know 
what do instruchonal objectives mean The istructional objectives are pre-determmed 
guidelines for a teacher to deal with the content in a particular subyect for a particular 
class. These provide direction to a teacher -what 1s to be taught on a particular topic and 
up to what level Keeping these in mind teachers organise activities in the classroom for 
the Jearners Further these obyectives also set cntena for assessing a performance. 
These instructional objectives are generally classified at different levels 1e knowledge, 
understanding, application and skill 


The progress of the learner 1s assessed by the teacher dunng the teachmng-learnng 
process as well as at the end of the task In evaluation, the teachers must keep m mind the 
objectives of teaching-learnmg and testng Although it 1s not happening m practice 
Sometimes 80-90% questons in a question paper cover only knowledge objectve The 
appropniate reason may be less awareness among them about specification of objectives 
and modus-operand: of evaluating the objectves To ensure the learnmg achievement 
among learners teacher tests these objectives by usmg vanous techniques and tools. 
Besides, these help teacher to understand success and failure of his/her teaching, hard 
spots of learnmg of the learners and pace of learning 


. 


As mentioned earher the instructional objectives can be classified into three mayor 
levels Knowledge, understanding and apphcation for developing and testing intellectual 
ability in the children. Whereas, skill objectve helps in developmg psychomotor aspect 
of the personality growth. 


Knowledge 


When a child is asked to recall or recogmise a fact, concept, process etc. and 
reproduce it as he/she has learned 1s termed as acquisition of knowledge This is the 
lowest level of learmng. 


Understanding 


Understanding 1s the next step of learning, ahead of knowledge, when a child can 
explain a fact and concept in his/her own words: gives examples, detects errors, compares 
two phenomena, puts things m different groups, arranges m order and correlates two 
concepts, he/she 1s displaying his/her understanding related to concepts under a topic of a 
subject. Understandmg mcludes knowledge as well. The child can not understand a 
concept unless he has its knowledge- e.g. for class II] EVS, if a teacher gives a question on 
the concept — types of clothes as 


What type of clothes people use mostly at cold places? 


For answering this question child must have a knowledge of different types of 
clothes and its relaton with the climate Only then he/she may be able to answer the 
question correctly. This question belongs to Objective ~ understanding (identifies 
relationship) 
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Application 
is a higher stage of learnmg which includes both knowledge and 
Sabet ae eae ean tae this a child establishes cause ~ effect 
relationship, gives reasons for this relationship, interprets the given data/situation, makes 
judgements for a situation, predicts consequences etc € §. for class TV EVS, rf a teacher 
ves a question as * why the roof of houses made up of tin are painted in red colour in 
Filly areas? 


For answering this question the students are required to know the climate of the 
hilly areas, characteristics of tin and propertes of different colours and understand the 
relationshyp among metal, colour and heat. Only then he can give the reason of the using 
red coloured tin roofs in houses at cold places 


Hence, 1t 1s clear from the above example that there are three level of mental 
processes involved in answering such type of application question 


Skill 

At this level under skill objective, a child 1s required to develop the ability to 
translate verbal information into figural/graphical/pictorial mformation. For example a 
teacher asks his/her student to draw a human face. For responding this question, the 


student will try to transform the verbal mstruction into a drawing of human face usmg 
his/her head-hand co-ordmaton. 





Picture of Human Face 
Besides, in EVS, when the questons related to locatng places im the map, 
colourmg pus and labelling certamn diagrams, are asked, they are also included under 
this very objective. 


How to evaluate? 


The process of evaluation involves in selection of suitable tools and techmiques for 
collecting evidences to know the = gress of performance among learners. The quality of 
evaluation depends on the suitability of evaluation tools selected Hence, m order to 
make a right choice of tools and techmiques, a teacher should be clear about what 1s, 
exactly, to be evaluated. A teacher is also required to know the strengths and weaknesses 
of tools and techniques of evaluation in order to use them abbr meaningfully and 
effectively Smce a vanety of mstructional objectives are to be evaluated, different 
evaluation techmques need to be utilised simultaneously. This would help teacher to 
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collect more evidences on various aspects of learner achievement on different objectives 
Hence the process of evaluation mvolves a number of steps These are 


— 


1) Determimng the objectives 


— 


un) _—_ Selection of technique 
Selection of tool 


— 
—_ 
= 


i 


— 
— 
< 

— 


Preparation of a time schedule 


< 


Admunisterng the tool 


Vv! 


— 
et 
— 


Marking the responses 


— 


vu) Analysis and mterpretation -1.diagnosis 2 remediation 
(vm) Reporting 
Techniques and Tools 


Evaluation Technique 1s a set of defimte procedure used for knowing the 
performance of learner whereas a tool 1s an mstrument to collect evidences about 
student’s performance Following are techniques and tools of evaluation used at pnmary 
level for scholastic areas. 


1. Observation 
(a)* Technique 


It is one of the umportant techniques of evaluatmg classroom processes and 
ee of learner during the work such as class work, project, activity etc In this it 
elps mn knowing the pace and level of learnmg of the learner We often use this 
teteacue whether knowimgly or unknowingly. This technique may be used in two 
ways-spontaneously and deliberately 


(i) Spontaneous observation- It helps teachers to observe a leamer m 
natural setting. It is done without any por plannmg. It has inbuilt diagnostic and 
remedial components 


(ii) Deliberate observation-In this teacher creates setting for observing 
certain behaviours He/she makes a plan for observation on pre-determmed 
behaviour He/she also tnes to know fai spots (difficulties) of learnmg of the 
children and plans for further remedial action 


(b) Tool 


For observation observation schedules may be developed and used as per 
requirement of the pre-determmed behaviour. An illustrate observation schedule is 
provided below to determine the Jearner’s participation in mathematics class. 


of 








Class - Date of observation: 
j i Name of Observer: 

anes oe Name of Student :- 

Area of Observation: Learner’s Roll No. 

Participation 































Behaviours to be observed Yes 
ol Aaeatives oe ee eM a | 
[2 |Followngmstrucions | CT 
| 3, [Responding toquestons S| | CC 
Disturbing the class 
| 6 _| Reading other Material Pe aed eae tee aie 
| 7 |Sittingpassvely == | CT 
eee ARV OINEE ent sen ey ee eel eee | 
2. Oral 
(a) Technique 


In oral techmque only verbal questions are asked Oral technique may 
also be used m two ways spontaneous and deliberate. For example, while 
teaching we ask the question on the spot and elicit answer from the childrer. This 
is the use of spontaneous oral technique. On the other hand when we prepare 
some questions before hand to assess the progress of learners, it 1s called dehberate 
oral technique Quuz, puzzle can also be a part of oral technique 


(b) Tools 


Questions asked on the spot and the questions prepared for oral testing are 
tools 


3. Written 
(a) Technique 


We are all familar with the wntten techmique and mostly it 1s used for 


evaluation im the schools. In this techmique, students have to wmte /select the 
answers of the questions given 


(b) Tools 


Achievement Test, cntenon referenced test and diagnostic test are the 
tools used for wntten techmque But almost all the tme we depend upon 
achievement tests for evaluatng children even though other two are equally 
important. 


Achievement Test 


Achievement test may be of two types. Teacher made and Standardized. Teacher 
made test need no elaboration as we are ar with them because we ourselves prepare 
and use as class test, unut test and term test. As far as standardized tests are concerned, 


38 


these are developed, tried out and analysed by expert group with reference to certain 
norms such as class, age etc 


For any type of written testing, question framing is the most mportant 
requirement. Written questions are of different forms Even at primary level teachers 
always prepare different forms of questions for class test, umit test and term-end 
examination. Hence, it 1s essential for us to know appropnateness, ments and dements of 
a variety of questions But before gomg through different forms of questions, let us see the 
qualities of a Good Question 


Qualities of a Good Question 


- Objective based- A question should be based on a pre-determined objective and 
should be framed m such a way that it tests the objective effectively 


~ Content - While framing the question, the test wnter should keep im mind that the 
question should test the same area of content which he wants to test 


- Form of Question- The form of question depends on the objective and the 
content area to be tested 


- Language A good question is framed m a clear, precise and unambiguous 
language, well within the comprehension of the student 


Difficulty level:- A question should be wntten keeping in view the level of the 
pupils for whom 1t 1s meant ranging frorh very easy to very difficult. 


= Discnminating power.- A good question 1s that which can discrimmmate between 
good and poor students so far as the performance is concerned on that question. 


- Scope of the answer - The scope of the expected answer 1s clearly dehmited and 
defined. 


- Value Pomt Specification of marks for different component of a question If a 
question has different specific components then marks for each component may 
be specified 


Forms of Question 
Questions may be of two types Le supply type and selection type 
e Supply Type Questions 


In epee type question, students are supposed to supply answer. These 
may be of the following type: 


o Essay type/long answer 
o Short Answer 

© Very short Answer 

o Fillin the Blanks. 
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° Essay type/long answer 

At the primary stage traditional essay type of questions having long answers of 
many pages need not to be used However, to evaluate the expression power, 
sequential organization of the content and skill of writng of the learner, long answer 
question expecting one paragraph/ 10-12 sentences may be used for classes IV and V. 
In a question paper use of more long answer questions may be avoided because i 
covers limited course content, increases subjectivity of scormg It requires more time to 
answer the question by the student and evaluatng the answer scnpt b the teacher. 
Though this type of question 1s useful for assessing the creativity of children but in 
practice it 1s generally misused Teachers dictate the answer and ask the students to 
cram it. That 1s how it Jeads to rote memorisation 


Example: 
1 Wnite one paragraph or 10-12 sentences on the topic ‘My teacher’ (English) 
(Hints appearance, teaching and good qualities). 
ee Descnbe five factors responsible for air pollution 
Short Answer Type 


Short answer type questions expect the answers in three to four sentences, 
These mainly help to evaluate the understanding of children. The abilities like 
companng, discrimmnatng, classifymg, giving examples can be easily tested 
through these questions. 


Example 
Qj What are Indian Natonal Festivals? Wnte names of two national festivals 
Q2 What matenals are used in building a pucca house? Wnite four only? 
Q.3. White three differences between Kutcha and Pucca House 
Very Short Answer Type 


Very short answer questions are those, which have one specific testing pomt and 
can be marked quite objectively More content can be tested through these questions. It 
helps in tesung knowledge of the examinee by asking hum to supply a word, phrase, or a 
figure or a sentence which is Tequired for answering the question. It can be answered in 
one word or one sentence. It mostly takes one to two mmutes to answer. Very short 
answer questions can be used profitably m all the school subjects and are easy to 
construct. There are many types of very short answer questions For teady reference some 
are given below 


Example 


¢ Completion Type: It1s useful for testing expression in language 
Complete the following sentence 


Q. Iwas worned because... 
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e Analogy type 
Qu. Limestone Marble, Coal:... . . 
e Location Type 
Q. Show on the map of India-Dellu, Bay of Bengal. 


In language also such questions can be used for picking up the key ideas, key 
words ox sentence, synonyms and antonyms, etc , from the given passage 


Passage 


Sita and Sohan hve with them grandfather im India Ther parents are working abroad Sita 
1s Lounge: to her brother Sohan He studies in Class VIII and hus sister m class V she isa 
beaunful and shm girl His brother 1s fat but handsome boy. 


Q White antonyms of underlined words m the above passage 
1 Younger 
2 Beautful: 
3. Shm: 
© Question form 
Q. What 1s a Vitam? 


Context Dependent: This type of question is framed with reference to a context and 
which may be of two types such as pictonal and interpretative type 


Pictorial Type 
Example 
Q What are the occupations of the following 


Persons Occupation 
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Interpretive Type 
Example 
Directions Read the bus tme-table given below and answer the questions that follow 


Himachal Pradesh Roadways Bus Service Time-Table 

from Delhi cahee direction | (in Km in Rs. 
Delhi-Baiynath 1815 1730 539 77 00 
Delh-Chamba | _2000 1400 84 00 
Delh-Dharmsalal 2145 1930 71.50 
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© How many routes are listed in the tme-table? 
© Which city 1s farthest form Dell? 
¢ For which place the fare 1s lowest? 

Fill in the Blanks Type: 


In this type of question a statement 1s provided m which one word or two words at 
different places are removed and students are asked to fill mn the blank with appropnate 
words An example of this type is given below: 


° There are hours m a day. 
e Hill stations are in summer 
Selection Type Questions 


In these type of questions students are supposed to answer them by selecting the 
correct answer out of the choices provided. Such questions are called objective type 
questions Whule evaluatng these type of questions when the answer 1s nght give him ful 
mark and for wrong answer no/zero mark. These may be divided mto alternative 


response type, matching type and multple choice type questions etc. 


Alternative Response: In this wpe of questions students have to select one out of two 
alternatives as a correct answer The different type of alternative Tesponse questions are as 


under 
True/False type Question: 
In this type of question a statement 1s given and the candidate 1s asked whether it 
1s true or false (I/F) These questions are easy to construct and score. 
Example 
Direction: Wnte ‘T’ if the statement 1s ‘True’ and ‘F’ if the statement is ‘False’ 
a) Both ammals and plants are hving things = 
b} All animals eat grass | 
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Right/Wrong type question 
Put tick (+) mark sf statement 1s Right and (X) if Wrong 


a) Laquids do not have a definite shape ic 
b) Ice is hghter than water r_] 
Yes/No Type /Question 


Direction. Put tick (” ) on ‘yes’ sf you agree and ‘No” if you do not agree against each 
statement 


a. We should play with knife 
b. We should not tease small anmmals 
c We should tease small kids 


Matching Type: In matching type questions there are two columns The words or 
statements given mn column one are to be matched with the answers given m column two. 


The matching type question may be of the following 


In this type of question two columns are used In left column stmul are presented 
whereas in right column responses are given Pupil are asked to match the response with a 
given stimulus 


Example 


= Direction Match the words given m column a with the meanings given in column 
B. 


A B 
(i) Barber (a) One who makes bread/biscuits, etc 
(u) Wanter (b) One who cuts people’s hair 
(m) Baker (c) One who serves food in a hotel 
(d) One who designs buildings, bridges, etc 


Check List Items: 


In this type of items students are provided two/three alternatives as key list to 
make decision about a number of statements. In fact these items are extension of the 
simple check hist. 
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Example 
Directions: For each of the following matters use letters to mdicate whether the matter 


is a Sohd(S)/Liquid (L)/Gas (G). 
Matter 
1 Water 








Fill in the blank 

Example 

o A can talk (Crow/Parrot) 

e Airis a mixture of (gages/liquid and gases) 
Multiple Choice Questions 


Multiple choice stems are most common of all the objective type of question items, 
The multple choice questions have two parts. Stem and alternabves. : 


Stem-In a stem the problem can be stated m the form of question (See example) 
It may be a complete or incomplete statement expressing a meaningful purpose (See 
example) It acts as a stimulus 


Alternatives-A stem 1s followed by a hst of solutions, called as alternatives 
choices or options. These may include words, numbers, symbols, phrases and full 
sentences The option which 1s the correct response, it 1s called key and remaming 
incorrect options are called as distractors These incorrect alternatives function to distract 
those students who have doubt about the nght answer. Thus, the alternatives are m a way 
responses out of which the exammee 1s supposed to search right response. 


Multiple choice questions are of two types1e question form and statement form. 
Examples of each form are given below. 


Direction-Put (¥) mark or encircle the senal number of the correct answer 
A. Question Form 
Q.No 1 Which object is hard? 

(a) Cotton (b) Leather —_(c) Stone (d) Sponge 
Q No. 2. Which of the followmg sinks in water? 

(a) Plastic (b) Cork (c) Paper (d) Stone 


B. Statement Form 
Q No 1 The germmated seeds are called 

(a) Plant (b) Seedlings (c) Shrub (d) Fruit 
Q No 2 Leaves can prepare food if they are 

(a) Yellow (b) Green (c) Brown _—_(d) White 
Suggestions for Constructing multiple choice items 


The construction of multple-choice test items mvolves different steps The first 
step 1s to cee a statement or a question. The second step 1s to write one correct answer 
along with three wrong answers as alternatives The followmg pomts should be kept in 
mind for construction of multiple choice questions These are as under’ 


I General 


1 Each item should be related to a competency. It should not be hnked with other 
question for answering 


II Specific 
Specific suggestions for constructing multple choice questions are as under 
Example 
Which object 1s hard ____» Stem 
a Cotton —_——_—»  altemmative 
b Leather ———-»  altemative 
c. Stone —————® correct answer 
d Sponge ———® §altemative 


In this example ‘which object 1s hard? is a stem in question form. The alternative 
C ‘Stone’ 1s the correct answer. Remammg alternatives of a, b and d are options. This is 
called format. 


Format 

Following are the suggestions regarding the format of multple choice questions. 
e Always keep a little space under the stem before providing the alternatives. 
e Leave a larger margin for writing the alternates 


e If the stem 1s m a question form, always start the alternatives with a capital 
letter. 


© Do not put fullstop unless it is a complete sentence. 


¢ If the stem 1s an incomplete statement, start each alternative with a small letter 
and also end each sentence by putting a fullstop at the end 


° Try to use at least four alternatives as options/alternatves in each question 


45 


¢ The correct answer should be placed at the different positions in different 
questions. 
e If the alternatives involve numbers only, then arrange them in an ascending or 
descending order. 
Stem 
For constructing a good stem the following steps are required: 
¢ Stem should be meaningful by itself and should present a single and definite 
problem. 
* Try to use stem in positive terms, as a general rule. 
e Avoid words like no, not, least and poorest etc., because these words 
generally used in negative statements, an they do not test important outcome. 
° Avoid the use of text-book language. 
Key- key is the correct answer. It should be only one in one question. 
Alternatives 
To make good alternatives the following points may be considered: 
© Altemative should not be directly linked with the stem. 


© Make the altematives as brief as possible, because, it simplifies the task of the 
candidate and reduces the time required for teading of the question. 


© The alternatives, if possible should cover a wider content to make a good test 
however they have to be closer to the stem. . 


© Avoid the use of “all of the above” and “none of the above”, 


___ The forms of questions discussed above may be used for different purposes of 
testing and also making judgement sepriing the achievement of the students. If in a test, 
more varieties of the question forms are used then it will definitely help in testing various 
Competencies in a better way. It is true that different forms have some limitations, but 
they also have advantages. Therefore, at the time of selection of question forms the 
teacher should keep in mind that what abilities she/he intends to test. Accordingly 
eprops question form should be selected. All the forms of questions are presented in 
following flow chart. 
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These questions help in preparing a question paper. A question paper is the sum 
of different forms of questions put in on order based on variety of content areas for testing 
different competencies. A question paper needs to be a balanced one in terms of 
weightage to different objectives and the important content area to be tested. 


How to prepare a balanced question paper. 


In order to prepare a balanced question paper, a systematic process is required 


which has following steps: 
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1 Identification of content area. 
2 Development of design 
3. Development of blue print. 


4 Whiting of questions. 
5 Assembling of questions m a form of queshon paper and prepanng instructions. 


6 Preparmg scoring key/marking scheme. 
7, Carrying of question wise analysis. 
8 Moderation of a question paper 


Before frammg the question paper, content areas which are to be tested through 
test paper need to be sale and ce A paper setter should remember that trivial 
contents (wmmportant) are not to be tested. 


The design presents an outhne which includes mainly the weightages to ee 
to forms of questions and to content/units/subunits Besides, it indicates to ime duration, 
maximum marks, estimated difficulty level and scheme of sections if any. A copy of filled 
in design 1s provided im the end of the chapter 


A blue print 1s a three dimensional chart indicating all the details given in the 
design. It helps in preparing different forms of questions based on different objectives 
covering the expected content. It also clearly mdicates the niarks awarded to each specific 
question 


Details about writng of questions have already been discussed earlier. 


Ina ee paper there may be two/three divisions i.e, sections, based on forms 
of questions. Different forms of questions may be kept in different sections, 


Its essential to prepare the sconng key, outline answers and the marking scheme 
before finahsimg the test for admmistratton, Distribution of marks helps students in 
selechon of questions In marking scheme it should be indicated clearly for examiner that 
any of the points given in the expected out le answers or similar other points given by 
the paper setter may be taken as correct. 


The eon vise analysis enables the test maker to know the strengths and 
weaknesses of the test more thoroughly. 


Moderation (improvement ofa test may be carried out by a senior teacher, head 
teacher or by a group of teachers, through discussion. It is mosily useful when the same 
testis to be admmustered in more sections in a school or many schools, 


It is important to mention here that til now the details of the achievement test are 
given. Another form of test ie. criterion-referenced test which serves the purpose of 
achievement ten: and diagnostic ine cleat The details regarding its construction 


has been discussed m the chapter on ostic testing an . 
agn ting and 
diagnostic tests, r g remediation along with 
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When to evaluate? 


There is no fixed answer to this queston in formative evaluation process 
However in summatve evaluation it 1s organised at the end of the course/session. As 
evaluation is integral part of teaching learning, therefore teachers mostly evaluate students 
cans imparting the istructon to ensure the effectiveness of learning experiences 
provided by them. Besides, before the starting of a new competency/concept teachers also 
make an attempt to ask few questions related to competencies those already taught by him 
to make a sound base for new competency This act 1s also a sort of evaluation. Not only 
this at the end of teaching of a omen teachers evaluate their students to ensure the 
acquisition of competency at desired level. In nutshell, evaluation may be carried out at 
the following points of time in school based evaluation scheme: 


1. Evaluation of entering behaviour: This type of evaluation 1s carried out before 
providing new learning experiences. 


2 Evaluation during the teaching. This ‘ype of evaluation provides feed back to 
teacher regarding the effectiveness of teaching strategies adopted by the 
teachers during instruction as well as for knowing the progress of learnmg 
among the students. 


3 Evaluation after an interval This type of evaluation may be at the 
° end of teaching of a competency 


° end of teaching of cluster of competencies as unit test/criterion referenced 
tests, 


e end of a term as per school calendar as a term test. 
° end of a half session as half yearly. 
e end of full session as annual examunation 


So the frequency of evaluation out put to be reported to parents regarding the 
progress of the ctl may vary from school to school. It may be organised as per school 
calendar for reporting purposes. But for making evaluation as integral et of teaching- 
leammg experiences it should be carried out simultaneously. The feed back obtained 
from such type of evaluation may also be used for modification m teaching strategies 
according to difficulties of the learners. Jt may also be used at elementary stage of 
diagnosis. 

In general, schools and teachers have to decide as to when they have to evaluate 
their students? 


Recording and Reporting 


Recording means keeping safe the evidences related to certain events or a person. 
For example all mformation about a child is kept at one place as a record. It covers 
backgrounds of a child, his/her performance related to different aspects of growth, 
participation certificates medals or awards 
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Here, we are only concerned with scholastic aspect of child growth. Therefore, 
systematic recording and mamtenance of evidences related to scholastic area 1s being only 


iscussed here. 


We are already doing this activity to some extent. As collection of evidences of 
students performance in scholastic areas through various techniques and tools ie, 
observations, written and oral is already done and recorded. 


In many schools student’s performance on each competency is evaluated, 
independently, m terms of Master’s, pe masters (between masters and non masters} 
and non masters But performance of students on each competency is not reported to 
parents competency wise. Such, type of testing is done to know the acquisition of 
competency and for moving to next competency. For the reporting purposes only test on 
a cluster of competencies in terms of unit tests/term tests are being reported to parents, 
But the recording of performance of all students in all tests must be recorded to know the 
contmuous progress of the child. As far as report is concerned the performance of 
students on unit test/term test should be evaluated in numencal marks and obtained 
marks/scores m each subject should be converted into grades in a five point scale as 
suggested in the scheme. These grades are to be reported to parents on report cards, 
Therefore, there should be a clear cut provision for indicating grades in each unit/term 
test m each scholastic area. 


Conclusion 


‘Evaluation is powerful tool and significant means for the quality improvement in 
education. It 1s essential to use evaluation in its best way. For this, teachers have to use 
various techniques and tools and different forms of questions depending upon the nature 
of the content to be taught and to be tested. The use of variety of evaluation procedures at 
different time will defimtely provide desirable evidences which will help in promotion of 
learnmg. It will serve the purpose of evaluation and will also provide satisfaction of 
evaluation to teachers, parents and students. This can be achieved only by providing 
awareness among the teachers and building their capacity as a professional evaluator. 
The efforts have been made in this Chapter to empower the teacher to be more equipped 


a competent evaluator so as to strengthen the evaluation practices to be followed in 
school. 
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DESIGN 


QUESTION PAPER/UNIT TEST 

Subject : Matematics 

Unit/Paper : Triangles 

Class av 

Time :35 minutes 

Marks 220 
Weightage to Objectives: 
Objectives K U A S Total 
Percentage of marks 30 40 20 10 100 
Marks 6 8 4 2 20 


Weighta Be to Form of Questions: 





Forms of Questions” LA SA VSA O° Total 

Number of Questions 2 3 4 4 13 

Marks allotted 6 6 4 4 20 
Time 12 12 6 5 35 

I. ieee Introduction & Definition 30% 

II. Characteristics of Tnangle/Elements of a Triangle 30% 

Il. Properties of a tnangle 0% 

IV. Classification of triangles according to sides & angles 0% 

V. Some problems based on tnangles. 10% 





Scheme Of Sections -A(LA), B(SA), C(VSA) D(O) 
Scheme Of Options NIL 
Difficulty level : Difficult: 25 % marks 
Average: 50% marks 
Eas : 25% marks 
K (Knowledge), U U (Understandin (Application), S Seite (Essay Type), 
SA (Short aah Type), VSA aa Short Answer Type), O (Objective type). 


Chapter IV 
Evaluation in Co-scholastic Area 


Education aims at all round development of the child. Infact, it 1s related to the three 
aspects of personality growth 1e. Head (intellectual), Heart (emotional) and Hand (Skull) 
AN the three aspects in school education are covered under two broad areas’ Scholastic 
and Co-scholastic. Scholastic as we have already discussed in previous chapter requires 
more involvement of head 1.e. mental activities whereas, co- scholashc areas require more 
mvolvement of heart and hand 1.e. activities related to mterest, attitude, craft and hand 
work. 


Smce in schools as well as at homes, teachers and parents stress upon studying 
subjects such as Maths, Science and Languages, children find less time to play and for 
other social activities e g visiting fnend’s house, attending community gathering etc. . Asa 
result they become weaker in physical and emotional area, We may find many children 
around us who are suffermg with postural defects, pam in legs and hand and eye’s 
trouble Shyness, hesitation in talking to others, adjusting in group are other problems 
they face. One among many reasons for the above maybe lack of a ipa of proper 
activities for the development of physical and emotional aspects of a child in school. It has 
been observed that in many schools, there are provisions foi art education, health and 
pea education and work education im the tme schedule as well as in report cards. 

owever, majonty of teachers do not give proper importance to this area due to lack of 
understanding about them, awareness of specific activites and procedures of their 
development and evaluation. 


Realizmg the importance of co-scholastic area, various commissions and 
committees in India, time to time, stressed upon the responsibility of the schools to 
develop these alongwith growth in scholastic field Even the recent document National 
Curriculum Framework for School Education (NCFSE,2000) clearly focussed the need for 
introducing an mterdisciplinary area of learning. For this, the major concerms of health 
and physical education, art Education and work education are integrated as one subject 
namely Art of Healthy and Productive Livmg (AHPL) So, the trend has recentl 
changed Now the emphasis 1s beng laid on developmg emotional ntelhgence along wi 
intellectual intelligence. In fact now the shift 1s on developmg multple intelligence. 


What to Develop 

Ts in view the importance of co-scholastic aspect, the NCFSE (2000) 
recommended curricular areas such as ee e, Mathematics , and AHPI for classes I 
tu 


and I Language, Maths Environmental Studies (EVS)and AHPL for classes II to V 
This has been depicted in the followmng chart. 
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Curncular areas 


Language 
T&tl Mathematics 


} Co-curricular 
Personal Social qualities, 


interect athinide and valie 


Il to V 


| (Mamly intellectual) 


q Co-curricular 
»| Personal Social qualities, 


nteredt athinde and value 





: The new subject namely Art of Healthy and Productive Living umplies the art of 
hving. Living hfe 1s an art would also unply that education should be such that children 
learn to hve a purposeful life through a ee of experiences by participating in activities, 
learmmg and mternalizing the outcomes. The experiences will be strengthened by 
ensuring participation of all children m the activities related to music, dance, dram 
games a sports, yoga and productive work. Activities ae be taken by the mdividual 
schools according to the facilities available and local needs. Besides, efforts will be made 
to develop PSQs mcluding attitudes and values 


The major objective of AHPL is to develop a positive social attitude towards the 
dignity of labour through work education and to nurture values, aesthetic sense through 
art education and healthy ving through health and physical education. 


Objectives: 
1. Development proper and regular habits and attitudes to meet the natural 
needs of the body. 


2. Know and understand the functions of the different parts/organs of the body 
and develop habits to keep them clean and healthy. 


3, Develop awareness and sensitivity towards the mmedhate environment and 
understand the mter-dependence between humans and the environment. 


4. Develop respect for manual work, dignity of labour and hard work. 
5. Develop physical, mental and emotional well-bemg through yoga and games. 


6 Nurture the mherent ability of self-expression and creativity through visual 
and performing arts and to enable children to appreciate and develop 
aesthetic sensitivity towards these arts 
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7 Develop positive human values like honesty, truthfulness, respect for elders, 
punctuality, regulanty and appreciating the good qualities of others, 
cooperation, tolerance caring, haring and qualities of leadership 


8. Appreciate the cultural hentage, both local and national. 
9. Develop a feelng of oneness with the culture of the country 
10. Take care of and protect public property. 
11. Know about the existing public facihtes in their surroundings and how to use 
them properly. 
12. Develop feelings of patriots, nationalism and pride 1n bemg an Indian. 
Co-curricular Areas 


This area includes art education, work Education, health and physical education. 
Details of each are given below 


Art Education 


The art education helps in the development of balanced personality of a child a 
manifesting the various components of growth, such as emotional, intellectual, physical, 
social, creative and aesthetic It provides an opportunity to express his/her emotions and 


feelings. 
There are some objectives of art education al the primary stage. These are as follows: 


~ To develop observaton, mmagination and self-expression through the media - 
(visual art) 


- To promote free expression, through simple forms of music, dance and drama. 


- To discover and identify means for self-expression out of a variety of media and 
materials exposed to him. 


- To create awareness of aesthetic elements mn traditional arts and love for beauty in 
nature 


~ To inculcate a sense of patriotism and pride in bemg an Indian. 


For each of the above objectives, set of essential learning outcomes has to be 
planned which directly correlate with the objectives. A child having achieved the set 
critenia will be assumed to have developed a desirable ability in art education. 


Art education may be classified into two parts 1 e. visual arts and performing arts. 


Visual Arts: Jt mcludes drawmg and paintmg, collage, printing, decoration, clay 
modeling, construction of mask and puppet etc. 


Performing Arts: It includes vocal and instrumental music, dance, drama and display, 
exhibition and stage performance 


Work Education 


Work education refers to purposeful and meaningful manual actvities, creative 
expression of the ideas and habit formation. Awareness towards dignity of labour, 
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personal cleanliness, cleanliness of surroundings and beautification of home, school and 
environment are other umportant aspects of work education 


The objectives of work education are as follows: 
° to exhibit good work habits, e g. punctuality, regularity etc 


e to observe different work situation in the community and develop dignity of 
labour. 


° to sees sumple artistic and useful articles for beautifying home, classroom 
and school 


¢ to participate and cooperate im local festivals, national days, sports day and 
special days organized by the school 


® to recognize the need for keepmg school, home and surroundings clean 


In work education also a set of essential learning outcomes have to be determmed 
to realize the above ee This will also guide a teacher in organizmg various 
activities and evaluating the pupil performance 


Physical and Health Education 


In the present tme, the aspect of hfe that 1s most often neglected, knowingly or 
unknowingly 1s physical activity. Physical education teachers are conscious of this fact but 
they also fall into the trap of considermg physical education in terms of sports and games. 


Fortunately, there 1s a perceptible shift m pubhc perception of physical education 
in the past few years and this area has been receiving more attention from academicians, 
administrators, and teachers in general. 


The objectives of physical education at primary stage are as under’ 
- to develop correct static and dynamic posture 
to develop basic fundamental skulls related to sports and games 
- to develop physical fitness in learners 
- to encourage learner’s participation in physical education programmes 
- to encourage mass participation and group activities. 
Development of Competencies in Co-curricular areas 


The competencies n co-curricular areas may be developed by organizing different 
mdividual and group activites mvolving the children. 


It is pertinent to add that before evaluating the performance of children, it 
is essential to make efforts in developing the competencies in children. For 
organizing activities m art education in various forms of art, the teacher should provide 
children the exposure to the environment, available resources, if possible self-constructed 
material to develop their liking and understanding of these arts. 


The child in early primary stage 1s naturally very creative and prolific and he 
evolves his own techniques in keeping with his temperament and mode of expression. 
Therefore, sharpening of techmque of skill of art 1s necessary. In view of this approach 
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t for elders 

7 Develop positive human values like honesty, truthfulness, respec ; 

cinculny: regularity and appreciatng the good qualities of others, 
cooperation, tolerance caring, harig and qualities of leadership 


8 Appreciate the cultural heritage, both local and national. 
9 Develop a fechng of oneness with the culture of the country 
10. Take care of and protect public property. 


11 Know about the existing public facilihes in their surroundings and how to use 
them properly 


12 Develop feelings of patriotism, nationalism and pride m being an Indian. 
Co-curricular Areas 


This area includes art education, work Education, health and physical education. 
Details of each are given below: 


Art Education 


The art education helps in the development of balanced personality of a child b 
manifestmg the various components of growth, such as emotonal, ntellectual, physical, 
social, creative and aesthetic. It provides an opportunity to express his/her emotions and 
feelings 


There are some objectives of art education at the primary stage. These ate as follows: 


~ To develop observaton, imagination and self-expression through the media - 
(visual art) 


~ To promote free expression, through sumple forms of music, dance and drama. 


- To discover and identify means for self-expression out of a variety of media and 
materials exposed to him 


- To create awareness of aesthetic elements in traditional arts and love for beauty in 
nature. 


~ To mculcate a sense of patriotism and pnde in being an Indian. 


For each of the above objectives, set of essential learnmg outcomes has to be 
planned which directly correlate with the obyectves. A child having achieved the set 
criteria will be assumed to have developed a desirable ability in art education. 


Art education may be classified into two parts 1.e visual arts and performing arts. 


Visual Arts: Jt mmcludes drawmg and paintng, collage, prmting, decoration, clay 
modeling, construction of mask and puppet etc 


Performing Arts: It mcludes vocal and mstrumental music, dance, drama and display, 
exhibition and stage performance 


Work Education 


Work education refers to purposeful and Meaningful manual activities, creative 
expression of the ideas and habit formation. Awareness towards dignity of labour, 
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personal cleanlmess, cleanliness of surroundings and beautification of home, school and 
environment are other important aspecis of work education 


The objectives of work education are as follows 
e to exhibit good work habits, e g. punctuality, regulanty etc 


e oo: different work situation in the community and develop dignity of 
labour. 


e to se are sunple artistic and useful articles for beautifying home, classroom 
and school. 


e to participate and le m local festivals, national days, sports day and 
special days orgamzed by the school 


¢ to recognize the need for keeping school, home and surroundings clean 


In work education also a set of essential learnmg outcomes have to be determined 
to realze the above te This will also gmde a teacher m organizing various 
activities and evaluating the pupil performance 


Physical and Health Education 


In the present time, the aspect of hfe that 1s most often neglected, knowingly or 
ropes is pee activity. Physical education teachers are conscious of this fact but 
they also fall into the trap of considering physical education.in terms of sports and games. 


Fortunately, there is a perceptible shift in public perception of physical education 
im the past few years and this area has been receiving more attention from academicians, 
admunustrators, and teachers m general 


The objectives of physical education at primary stage are as under: 
- to develop correct static and dynamic posture 
- to develop basic fundamental skills related to sports and games 
- to develop physical fitness in learners 
- to encourage learmner’s participation in physical education programmes 
- to encourage mass participation and group activities 
Development of Competencies in Co-curricular areas 


The competencies in co-curricular areas may be developed by orgamzing different 
individual and group activities nvolving the children. 


It is pertinent to add that before evaluating the performance of children, it 
is essential to make efforts in developing the competencies in children. For 
orgamzing activities m art educaton m vanous forms of art, the teacher should provide 
children the exposure to the environment, available resources, if possible self-constructed 
material to develop their hking and understanding of these arts 


The child m early primary stage 18 naturally very creative and prolific and he 
evolves his own techniques n keeping with his temperament and mode of expression. 
Therefore, sharpening of techmque of skill of art is necessary In view of this approach 
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methods of organizing art experiences in visual as well as performmg arts are given 
below: 
Visual Arts: 
1. Free Expression Method 
This 1s a hberal method of organizing art activibes,1e drawing, painting etc. It gives 
every child complete freedom to choose any 1dea or subject matter and express 


himself Smce every child has something personal to express through art, the 
expression of each individual child 1s different from the other 


2. Specified Topic Method 


This is another effective method of organwzmg activites in art. In this, an appropriate 
topic or subject-matter is assigned to the whole class and freedom 1s given to oo 
child to express art m his own way The specified topics are always the ones wi 
which the children are familiar. Any topic, about which children have no 
background, 1s always avoided. With this method activities can be organized at both 
levels 1 e. individual as well as group 


Few tips to children prior to participating in specific activities: 


A teacher may give his/her students few ups a material, hnes, shapes and 
colours pnor to orgamzing any specific activity. These tps may be helpful for the 
children to proceed systematically. 


1 Minimum material required - Pencil, eraser, brush, colour (wax or water) 
Teacher will expla children how to use this matenal 
2, Lines and Shapes ~ Sometimes for free hand expression children need knowledge of 
different ines. These Imes are thin line, thick hne, dotted line etc. They should also 
be aware of how they can use these hes to draw different shapes e.g. tangle, circle, 
rectangle or square etc. knowing lines and shapes they may be able to draw both line 
drawing and action drawing . 
3. Colours — Children may be given knowledge of primary colours ie blue, red and 
yellow and how they can make secondary colours by mxing the primary colours e.g. 
Red + Blue = Violet 
Red + yellow = Orange 
Blue + Yellow = Green 


In this way children may be able to prepare many more colours It may be noted 
that where the colours are not available local material maybe used. 


b) Performing Art 


The methods required for conducting the activites of performing arts, music, 
dance and drama need to be flexible so as to encourage children to express ther moods 
and emotions in a natural and creahve manner The method should provide joy to the 
children for participation and performance. In the activities of performing arts, all 
children must be encouraged to participate. A broad approach to organwing 
achvities of the performmg art 1s suggested below: 
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Music: 


In primary classes music may be mtroduced through nursery rhymes, action 
songs, patriotic songs and folksongs, etc. The children may also be encouraged to hsten 
music in their local environment. In schools where stimulation devices such as compact 
disc-CD player, tape recorder, transistor, etc. are available, these should be played to the 
advantage of the children. Songs composed in the local dialect should be sumple and easy 
to pick up Dung the activities, the teacher may give guidance to the children The song 
‘Sare Jahan Se Achcha’ and other regional patriotic songs may be taught with proper 
intonation, rhythm, wording etc, In this connection a Took as well as a cassette on 
commumtty singing brought out by NCERT may be referred This mcludes various songs 
m different regional languages. Morning aeseubly is the best platform for developing this 


Dance 


Music awakens the istincts for rhythmic movement. Whenever there 1s any 
dance performance, 1t may be accompanied by music In schools, where musical 
instruments are not available, the teacher may use the counting of 1,2,3 at regular 
intervals (beats) to create a rhythm which 1s enough motivation for children to dance 
Besides, the local resources like dholak, table pitcher etc can be used to create rhythm. 
Children while listening to music should be encouraged to tappmg and dancing in a 
natural way. The teacher should demonstrate the foot toppmg, movement on the waist, 
etc. to the children. They like to pick up dance forms which are popular in their 
ae This tendency may be nurtured by encouragmg the children to perform 

ese forms. 


Drama 


The children of this age group are fond of imitating sounds of animals and 
characters of human bemgs which they see in their own environment Activities of drama, 
mimicry, mono-acting, fancy dress, etc. should be encouraged at prmary level. 


Exemplar Activity for class I in Art Education to develop skill in drawing 


Topic Draw a tree 

Matenal Pencil/Crayons/ink and kalam etc 

Method. Specified topic 

Expected Expression: ildren are able to draw different obyects seen in their 
environment in simple ee drawin 

Teaching learning strategy The teacher will assign the topic to the whole class He/She will 


talk about the trees that children have seen im their local 
environment He will point out various aspects like form, 
colour, trunk etc He/she will then ask them to draw a tree of 
ther choice The teacher will go around the class and observe 
how each child is expressing his/her idea. If anyone finds 
difficulty m starting the work, the teacher may explain some 
details of a partcular tree that the child mtends to draw 
Directly domg any child’s work should be avoided by teacher 
The symbolic drawmg drawn by the children may not be 
recognizable but there would be remote resemblance with the 
tree. However, their work should be appreciated. 


(Source . Art Education, NCERT) 
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Development of competencies in Work education 


There are ay of activities under work experience for pnmary level e.g. 
orgamzation of the exhibition, visits to different places, kitchen garden activitres, 

reparation of matenal for celebration of functions, festivals and ve days etc. But 
aa in view the local available resources, time allocation for work education activites 
in school curnculum and matunity level of children, the following activities may be 
suggested with some exemplar sub-activities to be organized in primary classes 


Exemplar sub-activites 
Use of waste matenal m prepanng useful thmg 
Preparation of box 


Material Required Carton box, long thm sticks, thick thread for tying, blade, small 
pieces of cloth, paper, velvet paper, craft paper, thick threads of different colours, picture 
cuttng of newspaper, magazines, other waste decorative matenal 


Method: 


Paste a piece of black or blue cloth on all the faces of the box, Draw a picture/ scenery 
on the cloth with the help of a chalk. Decorate this picture with coloured threads, Jong 
sticks, pieces of coloured papers etc. accordingly 


Uses: 
1 This can be used as flower vase also if you put some flowers in the box. 
2 This can be used m home for decoration. 
3. It can be used as a dustbm for waste material 


Activites hke preparation of wax candles, greeting cards, dusters, chalk, 
calendars, wall hangings, news paper holders, rakhy, envelopes can also be orgamuzed . 


Visit Programme 


The teacher may divide the number of students in 4 groups to assign the 
responsibilities for visit programme. She may assign one group the planning achvities for 
the visit such as collecting of iformation about the place of visit location. Contacting 
concerned persons of the place of visit. 


The second group may be assigned the responsibility to maintain discipline 
among students, 


The third group may be assigned the responsibilities as keepmg the things 
collected dunng visit in a proper way, Classifymg the things as per their nature and 
charactenstics, displaying the things properly, making a list of objects collected and seen. 


The fourth group may be assigned the responsibility of reporting. 


Besides, teacher may encourage all the students to participate in the discussions 
about the expenences related to visit Togramme. He/she may also ask children to 
pepe some models of houses seen by them and make a chart out of picture cut-outs of 

ouses with different structures. This activity is suggested for classes IV & V. 
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Development of Competencies in Physical and Health Education 


In primary schools, physical education should be the central theme round which 
other activities should be built up Play must be set in the most mformal atmosphere and 
should be attractive to children. The following activities may be suggested to be organized 
under Physical and Health Education m primary classes 


Activities for correct postures 


For class I children, teacher should tell his/her students to sit and stand in correct 
postures After instructing about correct postures teacher may encourage them to practice 
these postures. Let us see one example that how a teacher will instruct children about 
Standing. Standing can be of two postures one is attenon and other 1s stand at ease 
Following is the example of attention 


STANDING: 


Teacher: Children, we all stand but how many of us know the correct posture of 
standing? Today, we shall learn how to stand properly Teacher demonstrates, shows 
different postures and ask the students to imitate 


Teacher: Are you ready? 
Students: Yes 


Teacher: Listen, while standing the body shall be in proper alignment. The head, neck, 
shoulder, trunk and hyps are supported over the legs If any part of the body 1s thrown out 
of line, another part of the body 1s thrown out of its proper alignment to counter balance 
the weight and pull on the muscles and joints. The feet form the base of support for the 
body. this base must be wide enough to accommodate the body weight 


Children if you want to stand in an erect position you have to keep head still, eyes 
looking forward, chest broadened, belly flattened, arms straight resting on outersides of 
the thighs and body weight on both the feet. 


Now let us practice this Every body will stand in erect position. 


When all children are standmg, teacher may go to each and every child and 
observe them. If any child is not doing as per instruction, the teacher may help him/her 
through demonstration 


In this way teacher may improve SITTING, WALKING, RUNNING, JOGGING, 
BENDING, POSTURES etc 


Minor Games 
King of the Ring 





The players sland with arms folded, inside a circle marked on the ground. On the 
signal, they hoa to hop on one foot. Each player will try to push the other player out of 
the crcle or compel him to put both feet down. This circle should be neither too big nor 
too small Whoever remains till Jast m the cucle and on one feet will be declared the 
“King of the nng” 


On the Bank-In the Pond 


Gu 
- 


Teacher 








¢ ——On the bank 


In the Pond 


All the players stand on a circle with hands on hips, when the teacher says ‘In the 
pond’, all players jump into the circle (Pond). 


When he says ‘On the bank’, all will jump on to the line of circle/outside the circle 
(bank). When teacher repeats the same in quick succession some children may commit 
mistake 


‘In the pond-on the bank-In the pond-on the bank’. In between teacher may 
repeat the same randomly’ In the pond-In the pond’ on the bank. Then some players may 
yamp out of bank. Whoever jumps out will be declaied out of the game. Game continues 
ull all become out except one He will be declared as, ‘King of the pond’, In this 1“ , 2” 
and 3" place winners also can be declared. 


In order to ensure whether the children are able to develop the abilities mn 
different areas discussed above the assessment of student’s performance 1s necessary 


Assessment of Performance in Co-curricular Areas 


While assessing students performance in co-curricular areas teacher has to ensure 
the followmg 


e All children must participate in one or the other co-curricular activities. 


e Observation and recording of the performance of the students should be made 
during the activity 


¢ Performance of the students should be rated during the participaton/actuvity. 


¢ In certam activites, parents may be involved in assessment of the performance of 
the students beyond school hours 


° Health condition may be checked by a medal practioner at least twice m an 
academic session. 


¢ Students’ performance should be reported term-wise on a three-point scale using 
chrect grading method 
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e Extraordmary performance of the students m co-scholastc areas may be 
lnghhghted on the anecdotal record/report card. 


Criteria for observation and Assessment 
Art Education and Work education 

Regarding the assessment of performance in the areas of art education and work 
education, the teacher 1s required to assess the performance of children from two view 
points One is related to process of learnmg and progress of proficiency and the other 1s 


related to assessing the end product created through completion of the activity Therefore, 
the critena for evaluation will have to be determmed at both the levels. 


a. Process evaluation 
It may include the following criteria. 
Conceptual understanding 
- Active participation and regularity. 
b. Product evaluation 
This may include the followmg cniteria. 
- neatness 
~ accurate proportion 
Explanation about different Criteria 
Process Evaluation- 
Conceptual Understanding 


When a child starts drawmg something or performing any art, he is guided by his 
previous experiences as well as mformation provided by the Cachet and therefore his/her 
work/art may resemble, what he has experienced from the environment and how 
minutely he correlates the given mstruction by the teacher. If resemblance occurs, this 
means child 1s aware of the environment, which surrounds him and possesses power of 
observation. He also tres to find out the proportion, colour scheme, similanties and 
differences among various objects and it 1s displayed in both the process and product of 
the activity. 


Active participation and regularity 

Under active participation, motivation of the child in domg a particular activity i.e. 
readiness, inttative and confidence is to be observed. It means child 1s not only followmg 
the instructions or domg by compulsion but undertakmg the activity enthusiastically. 
Moreover regularity m activity denotes interest of the child in doing the activity. Besides, 


he 1s following the instructions given by the teacher regarding the required matenal and 
the step mvolved in completing the activity in supulated tme 


Product Evaluation 


Drawing, painting and craft work do not stop at making things. These a more 
than that i.e. an assessment about how well the work has been performed. Under these a 
teacher has to see neatness and proportion in child’s work. 
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ion i bserved in drawin 

a) Proportion-At primary level proportion 1s generally observ 

: Satie and eee eipenenice In this the size 1s more important. r he object sea 
a child 1s drawing should not be too big or too small in comparison to the given 
ones However, it is also necessary to observe how accurately a child is drawing 


a figure making an object and performing an activity 


b) Neatness-Neatness 1s also observed in drawing, painting and craft In this, the 
product should not look dirty and untidy 


Although these criteria teacher should keep in mind he/she should be flexible and 


always encourage improvement because nothing is absolute and final. 


Health and Physical Education 


The following may be considered as a criteria for assessment of student's 
performance im the area of health and physical education 


e Awareness of activity 


e Active participation and Interest development 

° Regulanity 

e Skill development and quality performance 
A. Awareness of Activity 


Awareness of activity means knowing basic mnfotmation, procedure, rules and 
regulations, some skills related to the activity in view and his sensitivity towards it. 


At primary level a formal test about the awareness of physical activity may not be 
required. Few oral questions or by child’s participation in meg e.g. Running, he/she 
may observe the child’s actions and postures durmg running. Ifa child walks in spite 
of running then teacher may record this observation as a gap in following mstruction 
and provide child remediation by repeating the instructions/demonstration Ifa child 
exactly does what has been instructed then he is developing on this parameter. 


B. Active Participation and Interest Development 


In any activity participation on the part of child is must. Teacher has to ensure and 
enhance this participation by observing child’s readiness, confidence and happiness 
etc. Until a child participates and practices, he can not improve the skills m correct 
manner. If teacher observes that a child 1s not participating and practicing the actwvit 
with zeal, she/he has to encourage the child to take part in the activity throug 
remedial process. 


C. Skill Development and Quality Performance 


After understanding the actwity, the pupil is expected to use the nght kind of strategy, 
precautions and tactics while performing the activity Due to self practice and 
repeated participation he is expected to show improvement both in quality At 
primary level quality of performance shall be given prionty 1 e. how well he performs 
the activity? e.g. m throwing, if a child throws the ball with followin proper mules, his 
ball will go far and the activity may be recorded as ‘well mentored’ owever, if a 
child does not throw the ball with coordmation it may be recorded as skill 
development 1s inadequate and child needs remedhation. 
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D. Development of Positive Habits 


Participation im health education programme will improve positive habits and 
personal social qualities The habits and qualities have to be observed not only dunng 
lay but even outside the physical education classes For development of healthy 
abits the teacher will have to seek cooperation from parents and their assessment 
may also be taken mto account. The necessary habits are taking bath, combing haur, 
cleaning teeth and cutting nails regularly. 


Recording and Reporting of Child’s Performance in Co-curricular Area 


In order to make development and evaluation of co-curricular area more 
systematic steps need to be followed: 


1. Organization of activites pertammg to different co-curncular areas 


» In this area, two types of activities may be organized Individual and 
Group activites. In mdividual activities, the performance of a individual 
child will be assessed and in group activity, the performance of the group 
as a whole will be assessed The same credit will be given to all the group 
members. 


2 Observation and recording of performance of the children will be done during 
participation. 


a Extraordmary performance of the students will be recorded in anecdotal records 


4. Observations and recordmg in co-curricular areas will be done activity wise. 
Equal weightage should be given to both process and product. 


5. The observations will be rated and graded on a three-point scale at the end of the 
term (monthly, quarterly or half-yearly) 


Besides these classwise specific guidelines for co-curricular areas are also prepared. 
Which are given mn chapter I under scheme. If required we may add more im this 


Procedure of Recording 


Prior to recordmg the mformation about child’s performance teacher must keep in 
mind all the abilities/qualites for development and observable specific behaviour/ 
behaviour indictors m the context of ability to be evaluated. Durmg activity teacher must 
observe seriously, what 1s happening to the child. A teacher is required to observe 
continuously the performance of children till the activity 1s completed. For example if a 
teacher has ael the children ‘to draw any animal’ then he will start observing their 
performance and record it smce beginning. 


A teacher may record the observations in the following format: 
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Students rade : be 


Grade 
eds 








Activity 1*- Drawing and Painting (Art Education) 
Activity2* pasting of paper pieces on card board (work education) 
Activity 3*-Jogging (Health and Physical Education) 


For Activity 1 and 2 the criteria may be followed as. 
1 Conceptual Understanding 
2 Active particrpation and regularity 
3. Proportion 
4, Neatness 
For Activity 3, the cnteria may be followed as. 
1 Awareness of activity. 
2. Active Participation and Interest development 
3. Skill development and quality performance 
4. Development of positive habit. 


The vertical columns show qualities/cniteria/parameters the activity under AHPL. 
Under any activity of drawmg and painting, music, and dramatics teacher may record 
child’s performance with respect to different parameters After two or three (as required) 
observations (rows in front of names), teacher may give the grade for one activity .Under 
each parameter teacher may put ” or X according to performance level of child shown 
by indicators related to that parameter. If teacher fads child mdicating satisfactory 
performance leading towards improvement by group mtervention and self-evaluation 
he/she may put “ and if child does not show satisfactory ponents and needs 
teacher’s intervention on that parameter, then teacher may put * under the parameter 
However, number of observations may vary according to the activity. 


Out of total number of cniteria, 1f a child meets at least 70%, then he/she may be 
awarded ‘A’ grade for that particular activity. If a child does not meet 30% or less criteria 
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out of the total m a particular activity, he or she will be awarded ‘C’ grade. Remamung all 
will get ‘B’ grade 
Overall rating and Grading in different Co-Scholastic Areas 


Overall grades m art education, work experience and health and physical 
education will be awarded by considenng grades obtained in individual activity m these 
areas ely: A table showing cnitena for grading in co-scholastic area is given in 


Chapter 
Reporting 
Student’s performance in terms of grades will be reported to parents along with 
the grades in scholastic area m the same progress report card 
Personal Social Qualities. 


National Policy on Education (NPE) 86 recommended that every school should 
make conscious efforts while organizing curncular and co-curncular activities, inside the 
school or outside the school to develop certam essential personal social qualities and 
values in all the children. School has to take lead to mculcate and develop these qualities 
oe effective programmes and activities within the classrooms and outside the 
classrooms 


Personal Social Qualities are certam behaviours expected from the human being 

for his/her personal and societal benefits. Personal qualites are firstly self benefitmg e.g. 

cleanliness, punctuality, regularity then as a whole thee benefit the society also Social 

ualites are firstly to benefit the seat) e.g cooperation, responsibility, patriotism etc. but 
ese also benefit the dividual as well. 


Development of Personal Social Qualities. 


The development of personal social qualities begins at the primary ae 
Therefore the teacher will have to be more concerned about its direction and pace of the 
development. 


For pmmary level, following personal social qualities have been identified as 
suggestive for dhe development and evaluation purposes. These are 


1 Cleankness 
Obedience/Discipline 
Cooperation 
Regulanty/Punctuality 
Respect for elders 
Protecting environment 
Dignity of labour 
Truthfulness 

. Patnotism 

10 Responsibility 


DOONAN FSF Wh 
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Further, Classes I and II only first seven qualities are to be developed and 
evaluated, whereas for levels classes II — V, all the ten personal-social qualities are to be 
developed and evaluated. The child inhents these ee from the family and 
neighbourhood, teachers also play a leadg role in helping the development of these 
qualities among children for their betterment. 


In these areas activities can be organized according the needs of the students and 
resources available m our school. However, one exemplar activity is given below to give 
guidelmes for organizing activites. 


An Exemplar Activity - Cleanliness of the Classroom 


Objectives: 1 To make the children aware about keeping their classroom and its 
surroundings clean 


2 To make them aware of unhygienic surroundings and tts effects 
1. To make them lear the habit of working in groups. 


2. To enable children to use the things needed for cleanmg and keeping 
them back m thei proper place after use 


Materials - Broom, Duster and Dustbin 
Method - Discussion points can be as follows: 
e Discuss the significance of cleaning the class.oom. 
¢ Without depending on others keeping the classroom clean 
¢ Collecting and arranging material required for cleaning 
¢ What activities are to be carried out on a daily basis 
e Dividmg and distributmg work in groups. 


After discussion, the children should be divided into small groups according to the 
total number. In one group, there can be 4-5 children. It is better to keep changing 
members of the groups so that all children get to work with each other and can do 
different tasks turn by turn. This will promote working together in harmony and help 
them to learn to do different achvities. This will create a feeling of brotherhood and 
fnendship among students. This will also develop among them a sense of dignity for 
working with hand and provide them number of such experiences 


This can be organized in two ways. 
¢ Each group will clean the classroom on a given day or 


¢ Different actwities such as sweepmg, dusting the furmture, cleaning the black 
board, cleanmg the dustbin, changing the calendar, date, etc can be 
distributed to different groups. 


Evaluation of Personal Social Qualities 

For all the personal social qualities a teacher has to identify mdicators for proper 
observation Indicator means specific observable behaviour reflecting a particular nally 
He/she will observe and record these quahtes using behaviour idicators 
daily/twice/thrice/weekly/fortnightly as per the schedule of the individual school. 
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Teacher will rate students’ behaviour on the basis of frequency of the occurrence of the 
behaviour mdicators on penodic basis. Classwise specific mdicators for each of the 
personal social quality are given below on the basis of which teacher can prepare 
required indicators accordingly which are already provided at the end of Chapter I 


Recording and Reporting 


In case of some personal soctal qualities and other affective aspects, observations 
are made ae ki eg cleanlness In case of some other qualities which are not so 


frequently displayed eg honesty, truthfulness etc , the observation 1s made based on a 
situation. 


Recording of observations is somewhat needs careful attention of us we have to 
ensure our own mechanism to reduce the complexities of recordmg For example, puting 
a tick (“) for every behaviour indicator observed and a cross ( X) for every behaviour 
indicator absent for each and every personal social qualtes and affective aspect bemg 
observed whenever these observations are bemg made for all students of the class 1s 

ractically very difficult task. This becomes shill more complex once these talhes are 

tther analyzed for reportmg purposes. It 1s therefore, suggested that the data of 
observation alongwih the qualities af etident where the behaviour mndictor 1s absent may 
be recorded. Later on these observations may be computed for grading purposes. If the 
child 1s absent on the day of observation, ‘A’ may be marked in front of him to record his 
absence. 


. 


A specimen of the record sheet for the assessment of personal-social qualities 


armed at development of affective aspect have been given below. 
Specimen of Recording Sheet 
vo o ov o 3 
s| 2 /E/3/3/3)/8/3)8 
1. Cleanliness ie ee | | L_— 


Name of Student: 
Bele lle of eet © all stale os eo eI ibe oe 
ee ee ee ee 
fe de oll Sd te Bev 
yee di Sil si 
. Obedience/Discipline +4 
poe see pe eile I eee | 
| ik | | [iael | [| | | | | 
a a ee es a ee ee 


Table 














| 





| 


The grade secured by the child maybe computed by adding the percentage of 
presence of behaviour indicator during the observation period. However, the number of 
days the child 1s absent 1s also taken ito account in the computaton The pe ee 18 
computed on the basis of total number of observahons made for quality in respect of the 


67 


child. These grades need to be reported with scholastic area m the same report card 
periodically as per school’s schedule of reporting this makes the evaluation procedure 
complete 


Conclusion 


The purpose of teachmg and evaluation of co-scholasttc areas 1s to cover the 
aspect of comprehensiveness aspect of the evaluaton Without st all round development 
of the child is not possible. Although 1t 1s very difficult to create a water tght 
compartment between a scholastic and co-scholastic areas as one 1s complementary and 
the other 1s supplementary. The learmmg experiences and skills developed in one area 
always help m other area. But the ground reality in the school system 1s different. 
Teachers and parents are giving more importance to scholastic area than to co-scholastic 
development of a child. However due mporiance to co-scholastic area 1s a need of the 
hour fi order to make our schools emotionally literate portance to co-scholastic areas 
need to be given the added weightage. This can be practiced by way of organising variety 
of activities leading to develop emotional and social competence among children. Parents 
also need to be made aware of the mportance of these areas so as to avoid conflicting 
situations There 1s no denying the fact that due to erosion of values children are behaving 
m undesirable way and the parents and society are suffermg. This can be curbed only by 
taking development of co-scholastic areas m children seriously. It will mcrease their 
understanding of living to together im a society which need to have the component of 
peaceful co-existence. For this the quahties like respect for elders and increased level of 
tolerance maybe helpful and this will also enhance ie quality of lifé. Probably this is the 
ultimate aim of education. 
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Chapter-V 
Diagnostic Tests and Remediation 


While teaching im the classroom, we mostly ask questions to students to find out whether 
they have understood the concept and its different aspects or not Sometimes we ask 
students to come to the blackboard to wnte and descnbe the mformation. During this 
rocess we often observe the learning gaps e.g. identfying wrong pronunciation m 
anguage or incorrect spellings etc. This process a identifying the learnmg gaps which 1s 
a part of contmuous evaluation 1s called chagnosis. But we do not know that we are 
diagnosing Also, there 1s a lmutation in this — because it 1s difficult to find out 
learning gaps of the majority of the students at the same tume due to lack of time. In order 
to systematize the process, it 1s necessary to plan and execute diagnostic tests It 1s well 
known that the learnmg occurs in sequence. Therefore, it 1s essential to find out at which 
step the student has gone wrong. Because gap or difficulty at any step will obstruct further 
learning, develop misconception and demotwvate students to learn The process of 
diagnosis and remediation has not been imtiated in present practices to bring the learner 
to the desired level. Consequently the learning gaps continues along with further leammg 
which results mto poor performance When any step of the learnmg sequence is 
weakened the hole structure of learnmg crumbles down Therefore m order to 
strengthen prevalent practices it 1s essential to follow procedure of contmmuous evaluation 
and be vant about learning difficulties of the students constantly. 


Drfficulues in learnmg mm learners may be due to various reasons such as 


Unfavourable learnng environment, emotional problems, lack of motivation, 
teaching not adjusted to matumty level, lack of mastery over related previous knowledge, 
lack of physical fitness, insufficient attention, inadequate practce, less learnmg efforts and 
uregular attendance etc 


Diagnosis of these difficulues may be done by usmg wnitten, oral testing and 
observation The analysis of these tests will mdicate whether that content area 1s difficult 
for most of the students If it 1s so then it 1s a hard spot which requires replanning and 
reteaching If it 1s a problem of selected few, detailed diagnosis is required. For detailed 
diagnosis a comprehensive diagnostic test is to be made. 


Oral/Written Planned Technique (deliberated) 


In this, teacher plans m advance and writes down some questions while prepanng 
his lesson plan to facilitate the development of learnmg Dung the teaching learning 
process teacher asks such questions which identify learning difficulties of students. While 
evaluating the students through oral mode teacher prepares questions on a competency 
before hand and tests all the students through the structured questions. This type of testmg 
1s called planned technique and may be put under formal evalilion: 


Oral/Written(Spontaneous) Technique 


Under this, a teacher does not plan before hand but asks many questions 
spontaneously and casually during teachmg learning process to ensure the attamment of 
learning as well as learmmg gaps. While using oral technique for evaluation of students 
achievement a teacher mostly starts with planned oral questions but when a student 1s 
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unable to respond many questions the teacher starts asking mmediately different sorts of 

uestions. This process may be termed as spontaneous oral testing. In this process 
different questions are asked to different students Such type of testing may be categorised 
as unplanned oral technique and informal evaluaton. Once the learning difficulties are 
identified spontaneously then planned diagnosis 1s required 


Observation 


Learning difficultes may be identified through observation. In the teaching 
ae process facial expressions, gestures of students may indicate their uneasiness of 
the understanding the aspects which are discussed m the classroom. The teacher gets the 
clue that he has to stop and probe for identifymg the factors which are obstructng 
learnmg For example im classroom evaluation if the student is looking here and there 
and avoiding to give response, ie , he 1s not following the concept. Looking at the teacher 
may plan for diagnosis. 


Apart from oral, written and observation techmques learner’s difficulties may also be 
diagnosed by the following ways. 


1. Pupils’ wntten work (compositions, home assignments and test papers). 


2 Pupils’ work habits (participaton in class activilies, , peer relationshp, 
independent work, interest, efforts etc.) 


3. Physical and health records (school and family records about vision, hearing and 
déntal problems). 


4 Guidance and cumulative record data (family background, anecdotal references, 
school activities) 


Interview with pupil (problem or trouble and elimination of misconceptions). 
6 Parent/Teacher meet (pupil problems at home, parent interpretation). 


7. Clinic or laboratory aids (vision tester, audio meter, eye photographs, tape 
recorder etc ) 


Diagnostic Test 


Diagnosuc tests are those tests in which questions are given on a pinpointed aspect 
of a competency with a view to es and confirmmng the learning gaps. In other 
words items are based on errors commutted by students It is more speci im nature and 


all questions given in a diagnostic tests are interlinked with each other covenng different 
aspects of the competency. 


The unit test/term test 1s oo prepared by the teacher to know the achievement 
level of the students and weakness in learning. Diagnostic tests are specific mm nature based 
on a particular learning gap. It also indicates the steps mvolved in st and related reason. 
Therefore, 1t covers specific area of the subject matter. Whereas the achievement test 
covers a comparatively larger area of the subject matter 


How to develop a diagnostic test (Written/Oral)? 
In preparing the diagnostic test three steps may be followed: 
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I. Identificaton of leaming gaps through different sources such as 
oral/written tests and observations. 


2. Finding the causes of learmmg gaps through analysis of content. 
3. Preparation of item (test attempts) on each possible type of error. 
Identification of learning gaps 


While scoring the answer scnpts of the students a teacher can easily notice a set of 
questions based on a particular competency poe responded by a large number of 
students This finding indicates learnmg gaps on that particular competency. The 
discussion with other teachers and observations of the students’ performance also help m 
identifying the learning gaps. 


Finding of causes of learning gaps. 


In the next step the teacher has to find out the causes responsible for the learning 
gaps in a competency. It 1s just like chagnosing the focussed cause of a disease by a doctor. 


Preparation of Items 


Once the teacher identfies the steps where the students are commuting mustakes, 
he/she is required _to frame the items on that particular part of the competency It 3s just 
to pin-point the sub steps of the main step where the students commutted mistake. Hence, 
at least two-three questions are ccauied to be framed on each sub step to confirm the 
cause of error. . 


Generally children face learmmg difficulnes in Mathematics and Languages in the 
classes of the begmmmg of primary stage Therefore let us find out what are the aspects of 
these subjects m which children commit mistakes. 


Learning difficulties in Mathematics and Language 


At lower classes of primary stage students generally face difficulties m mastering the 
basic competencies m language and mathematics wrespective of medium of instructions, 
area and category to which they belong However, the extent of difficultes may vary 
within and between the groups. Some of the common difficulties already identified in 
mathematics and language are presented as under 


Mathematics 


Students generally commut mistakes in reading and writmg of numbers and dom 
sums of addition, subtraction, multiplication and division. These are findacsental 
competencies, without mastermg them, a child cannot learn mathematics. Besides, word 
problem is another area where mostly students commit mustakes. These are called 
conceptual problems. In a word problem, the child has to understand the language as well 
as numencal aspect of the problem and relate to both. However following are the 
focussed areas where generally students of classes I and II commut mistakes. 


, 


o Recognition of numbers 
o Wnhitmg of appropriate numeral for a number given m word 
o Arranging the number im ascending or descending order 
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o Simple addition of two digits with carrying. 

o Concept of zero 

o Place value. 

o Simple subtraction 

o What comes before and after 

o Word problems. 
Diagnosis and Remedial Activities for class I in Mathematics 

The process of oe and remedial activites descrbed here is based on 

practical experience In a classroom, it was found that students of class II are showing 


oor performance m Mathematical concept of addition of numbers To diagnose their 
eee difficulties in the concept, diagnostic test was developed 


In the construction of this test, it was first ensured that the problem exists by analysing 
result The problem pertained to mainly with addition that too with carrying problem. 
Therefore the sequence of the anes of the concept of addition with carrying was 
analysed along with problem situation. In view of the ground realities, addition with 
carrymg problem row sum, column sums and day-to-day hfe situation problem sums were 
only mcluded. Oral, figural sums of four concept areas 1.e, sum of two numbers and three 
numbers where the total has 0 and non 0 at unit place The diagnostic test developed was 
to ensure specifically about the process volved in dog the sums 


Diagnostic Test in Mathematics for Class II 
Competency: Addition with carrying of numbers when the sum does not exceed 99 


Instructions: Some questions are given below. Read each question carefully, solve it in 
the given space and write your answer 


16 23 4, 43 28 

1. +4| 2 +0 [3 +17 | 4 + 27 
Ans Ans Ans. Ans 

6| . 66 32 29 

5 9, | 6 18 | 7 16 | 8. 37 

+53 + 7 4 42 + 5 
Ans Ans Ans 

33+7= 37+29= 48+33+]9= 33+36+24= 
Ans 12. Ans 


g 
g 
| SE 


Admimstration of the test 


The diagnostic test was admumustered specifically to the learners who were facmg 
difficulties. 
Analysis 
The answers and response pattern were analysed thoroughly. It was observed that 
students were ee learning difficulties i row sums, problem sums and m some cases 


column sums also. They have learning difficulties particularly when there were more than 
two addends im the question. 


Remedial Instruction 


The following remedial activities were undertaken for overcoming the learning 
difficulties in the above diagnosed area 


Carry over problems 
The teacher asked students to wnte carry on the top of the column 


Students who have problem m solving questions given m serial no. 3 4 and 10 were 
given this remedial activity to overcome their learning difficulty of this type. 


Example: A 


I step II Step 
1 : 1 
43 43 43 
> > 
+17 +17 +17 
0 60 


Hence the answer 1s 60 
Problem with two addends. 


In such types of problems students were asked to add two addends first then add 
the third addend in the sum of two addends obtaining first step. 


Students having problem m finding sum of three addends as given in question. 
No 5,6,7, 8 were given practice of this remedial activity to overcome their learning 
difficulty 
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Example B 


I step fa step 
| 
66 66 84 
> > 
18 +18 7 
+7 
—_ et aL 


Hence the answer 1s 91 


Students having problem in finding sum of numbers given in row as shown in question 
nos 910,11 and 12 were given practice of this remedial activity so as to overcome their 


learnng difficulty of this type 


33+36+24=? 
I step II step III step 
33 33 69 
> > 
36s +30 +24 
+ 24 


a 69 93. 


—- —_— — 


Hence, 33 +36 +24=93 


Most of the students of class If must be having problem with such type of sums 
because of the reading load and their maturity. Theref>re, it is advised that teacher should 
use oral teaching device for teachmg problems of this kind. Accordingly, evaluation of 
students in such questions may also be done orally. In the later part of class II or in class 
II the following remedial actwvity may be practised for overcoming learning difficulty. 


Example C: 


Question: There are 38 mango trees and 32 apple tress in a garden. How many total trees 
are there? 


I step 

Mango trees 38 

Apple trees32 

Trees in the garden 38+32 
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II step III step IV step 


38 38 38 
up & 
+ 32 +32 +32 
70) () 70 


Ans. There are total 70 trees in the garden 
Addition of row sums 


In such types of problems, ask students to convert row sums mto column sums 
which is in practice im general 


See Example A 
Learning difficulties in problem sums. 


In such situations advise students to write the figures given in the problem sum in 
column sum addition and follow the suggestions suggested m above problem: 


See Example B. 
Language 


Reading abilities among children m the early years of schooling 1s considered to 
be critical for the development of language The drfficultes m language demotwvate 
students and push them out from the school Children at primary stage mostly face 
difficulties in Janguage mn following competencies: 


¢ Identification of letters. 

¢ Writing of letters with proper strokes 

¢ Reading of letters with appropriate sound 
¢ Reading of three letter, four letter words. 

¢ Reading of simple sentences. 

¢ Writing of small sumple sentences. 

e Reading comics, posters and magazines. 
¢ Reading hand wntten sentences 

¢ Descnbing unfamiliar things and objects 


For making students capable to remove such type of difficulties, teacher has to take 
care of these dung teaching and testing at the time of readmg as well as checking of 
written work. These difficulties can be removed by using oral as well as written practice 
Besides, loud reading of the letters, words and sentence also make the children able to 
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differentiate among the different letters and words. Similarly, common difficulties at 
different classes may be identified 
Remedial Instruction in Language (Hindi) Classes-I & I 

Learning difficulty-Poor writing of letters. 


To mmprove writing skills ey: liaesgiaa related to it, teacher has to give practice 
of straight Imes, horizontal and veriical lines, inclined hnes (top inclined, bottom inclined), 
sem circle and circles because Hindi-Devanagari script are based on such type of 
geometrical structures. 


For improving word wnting sure it 1s advisable to eve sample verbs between two 
parallel Imes and ask them to copy the same between different sets of parallel Imes By 
this method strokes helping in writing letters/words will mprove 


Besides the above methods teachers have to take care of the posture of the students, 
puttmg notebook on the desk, length and sharpness of the pencil and style of holding the 
pencil If any one of the above eae is not fulfilled, there will be a chance of 
creeping of deficiency in writing skil 

There 1s a specific example from the state which does not have Hindi as mother 
tongue. States in which Hindi 1s not mother tongue, this language is taught as second 
language. In such states students do a lot of mistake in drawing/making alphabets of Hind 
(Devnagn) due to impact/mfluences of regional language scripts, because the movement 
of hand im hindi 1s shghtly different than regional language wmiting. The process of 
diagnosis and remedial instruction descnbed here is based on practical experiences. 


Diagnostic Test in Hindi for Class I 
Competency: Good handwriting 


Perit ater wa soe fret 
(seat wat Ur aw ferential ae oer we aT Ta) 


wel feta 4 ond-amd aed ao at od amd 2] a a ma ot wae ac 
SM Vl WT TR FT USAT, Tah SPAT HET sik Me-ae see-yferer B yan a 
rat a wag frafad skit wedt 2, for ofa wed fred ad tw fea ai 
Gu, aut at Hel wae UF Tat WH aed aT em aad) fears Ht gam FS 
via faqe wi ot ge waa a et aR el waa 2? am fram at ae TH WS 
ved @ fe get A Gee & it ses JOH 1 A sem S few fare 
H Wat H sa at Bt A a ae 31 
lL aT aren fered @ fee yaa 2? 
2 FA Fee Bi gfe @ sen ela 2 
3. fevarae eae e fae apart a ver wT aa 2? 
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eT HA Bara Ue a ae aie 2? 

an Ufa wet a eter det 27 

aa weal BU aret tar drat ag 2 

wa WR He aby oraam at ca we 3? 

eeu forerrere ema form feel ah veil Gl var Tal 87 

aa fa Sed FE H GA TTS ea 7, ye, FH Ae) 

& wed aM al aa a ve at Riker wae |e wR wae we fer 
ait deat Sl TS st Henares at ofeaarat 4 fered ar araer fea 





real eG a aa eon fe |e sed st fears a eR aed fT oT ST 
fate mad yfeat sifrs oft ca aeat A daa oH ferarse Tel ot ot fr afer A 
feara TH #:- 





a aan SSMU HAE CTS GMT fs BA Teal HA oe wi frase 4H GI 
ei mara 2 
ra Wet We Sout} fe afar Ted toad feat afeoel sat fered oN AAT 
2 aa ea fe fat S afepl a Sw ser at wad é al frase 
L. fect crm wee Bah S fare aac ar ae - 3 an ae TRAE 
qa @ au AA Ee Sa Brn Sea f, Vt SHA AMT e, BT FH 
Teal A 
2. qaaa 2 ant aH A RS Taefoa, | aad a Yew! ws a fee 


at 


afam sada arnat at fatty, ea ota ad at aa etm fe sed ae ten, 
aeiga ait ad at ofuera st t1 ga aren it torre fet fered waa we 
‘te’ ae Uefa ATaT BT Tae Te 

wa att et wean ak aro #e wa eh S ae fof ss TER H za 


SRA we Bafa He A MI We et Bas Wa WT Be, FW aM fa 
fea 7H é:- 


1 


aed Fam & Ua sed te oe & fer, feet om at ae oer yes 
se a ag fed cin foal ot aera 4 aren we sl agaaa oh we 
afated aa usar oe aa, wm, fates anf dt se ued at Sow ome 
faa ae al aera A wate Heat a a ot fen wa waar St Henan 
h We BT Se Vet St feu qu) wat wwe aia wert sad am & fa 
wh 3a Ge A Vers el 

tart faft e aqan sent st yglead st ea A caer, ad yea a teal 
a aa aa wat fear fei a aean van aa 2 sae wed 
Fetctad tat we ear 2: 


a ee ee 


ae ememr c p 


Rede 


af Fa 


el aa 


FFF 
QO O00 
“\_\ \o Xo 


4 taal a aa Ha a ae set Wl ee Se TAM 
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we a Ga & Fem A ay RW cet a frat tt HTT TM frarHaT ak Ca 
aed at aga Tee slat ZI Fa SRO geal 4 sed aed eta afl 
3. Wee al afte @ aan al asia wan @ few folwer 4 aero oe 
at 7 tat test @ wean a eaarrd fafa A aed ml atrae wR ear TecRMI 
STEUER :- 


(a) Get teat St Pera @ FF art Tar, 
T q q 4 
(am) frat tart Hl Berra Be Tt ae ae, 
q tea ay 
(3) af ga ak pt ga oa ae oer, 
TERA: A at at 
SSEzItay 
qaaywaunag 
eRUIAY 
ToOTECUUS 
aniar ace sent S aaa St MA S SU WK AR TE el Aad a 
# BA we we A wa 2 fran dhe we we oat Wa el fea TT 
4  ffarat 2 fears st waeal 2g rare at Walt a-on firey sR ga ae Te 
ae st aqaz, at wel @ Te al (space), Farr fare H wat FT Aad 
WAST HUA TH SET Ba: 
Tuatua ds ml 


wa Ww 4g a 


ahaat sitet ai ak sent a ant, at a dhl ak qara a at gam fre areal al 
oficar @t at tarat st a ee fered ar Peer fe Ta dest ot afsaat & Tea fered 
a oer we-ad ot a fag SLR fetta que at we ga fate aT ote fear Ta 
sad fara fafiser 3 yore WA tant Gia wt se frase fram! STEMI TET: 
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a me 3 tet wee A fren, seni we ar] tea Sheet an ae F 


STAI YHA WK aM ed a 


6. 





forarae wt yaa a we, ee few friar A ors dal w ahs 
a ear fa se aden wa fe saci sat areal 9 cas we 
he Hl At WR eet feu! 

ae a oe aaren en fee ae say fered ora Gd ae det aT 
Gel 7 we sa 45 H SM FH SIN TN WI 

Rafter 3 fred @ ye Uae vst & Wes al seal al aa! se 
waren 7H fee Gat at aha & we vet vasa afer ak a aa a 


aed Ql 





4 daa freee 4 win 9 od ot art thea A te KA a 
Fern TH Se aa Ta fe aha a al wea Ht ehh ake sh a a 
wet aga Ht ata yar st de At ak ke te wa aed 
& Ara wae set eld 
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10. Wee Ted HT cafe BI A Flam st wea onaeae 3 fra 
ait fret & ae sat ayfend oe ates we 8 eae Frere ne 
gaat 4 fret ayisat a] oem ae oR yg ey fea 
ek ee re a ae 
QU SI HR wat A WT St TEI 
RU ett TR FS Ted seafea ear aK 

1. ye sed tor agi etd oa feet me am ae wa wen aed é 
Seal FA Te HT Aa Stal feraae W yea 2 We aed a 
ate feral al were ae aioe caeg saa fae 8 wl 
qu 37a 
Te STANT SEA Al TTT UH Te Tale a Fae fiat a 

qea feet at fea tan oftera sida fac an seat Ao: at 

fora H aga YUR EA 
aed @ chal S aa B qered 2 faker HOR, wea aT En, 
Team it vars @ se GH Fae Zz 


mart 2 ah fer we ait sareror ret fear vere ot fe feet art wa 
& frential FH urea wes aq FI 


fed aren & fered am Sea A are a arene ver let e Ae AAT STAT 
3 fe af sear wet 2 dl Ys Ger ot aes ata th ale gear QUE et Hens HA 
fea aed ae at ae A ot wt w ord 21 feeat wT te et aga oT 
ren 3] aeat Be ae St em BT Tent ae Ue EAH fas Fg tent eM 
ar a wt aq G fenee de dan foo of fe A fer wt eA 
aa} GRA at fr Tea afeeat fea wT A vert we 21 ae var ge ae A fa 
TA Fel eat Bt Tura fet eh 
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aria Wawa 
wmet-2 
fava: feat 


zea: 3 ane Hl WaT HI Ys wa 
foo: frafafad wel A ys WR WH Bel (M) aT PR Te 


Peer ET eEtEr 
saggarags 


sR Pea WA UA Has al wa wa seat at ge ae wads 


SOT at Ea fH afran aed Biel (g) St HET A Aen afr Hew A 


STANT: 
1. 


STEN oq fafent 4 Gat 4 freraq fatal et soara 
fafa: Ten Ay an = St A A wy weal a) ah a TAR wa wala a 
aa sean fea at seat BT tt Wea seq ae al wel ae fen at 
aa an wl 7g) GT Seat FY eM - AMT Tea La TAM 
sR fea a snd fear 4 aca als an ¢ at qe a dala wet aT 
qa he FAM 
ga cha al ated Ho ad eoT fe seat 4g ang St a & ya AF aenfae 
qu earl 
salad stl feast & sod Piles 4 aeat OP Hel HAG HA 10 (za) RS 
Ta SAT} AT Het F feral fat ga cha A set fen wer om 


fafa 3 at am so wa fe geal as an fe ao feed a arent 
Gan Ea 
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For diagnosing learning difficulties in Environmental Studies (EVS), the cnterion- 
Referenced Tests (CRTs) may be used as a diagnostic test 


Criterion-Referenced Tests (CRTs) 


As already discussed earher in cniterion/referenced testing, the performance of the 
individual learner 1s not compared with performance of a group or against the set norms 


In CRTs performance of student 1s deaded m terms of intended learning outcomes 
These intended learning outcomes (ILOs) are the expectations which are supposed to 
exhibit through the change m behaviour of a students after learnmg of a concept m a 
domam. These [LOs states what 1s understood by a student about the specific concept 
and upto what level of mstructional/testing objectives have been realized in terms of 
behavioural modification Itis suggested that umit tests may be prepared now as CRTs 


Characteristics of Criterion Referenced Test 
The following are important characteristics of CRTs 


e based on pre-determmed cmitena 


¢ help m describing the status of a learner with respect to explicit and defined 
instructional objectives 


° results are interpreted to know how far a learner progresses towards mastery 

e useful m formative evaluation 

¢ more perspective in nature than evaluative 

¢ help in diagnosis of hard spots in learnmg of a concept 

e provided directions for planning remedial strategies 

e help teacher to momtor progress of learning as an individual 

® performance of an individual 1s not compared with a group or norm 
Preparation of Criterion-Referenced Test 


The process of development of a criterion referenced test may be divided into 
following steps. 


I. Identification of unit in which CRTs are to be construction. 
II. Division of unit into domain/sub units. 

Tl. — Identsfication of concepts in domam/sub-umits 

IV. Logical arrangement of concepts 

V. Identification of intended learning outcomes (ILOs). 


VI. Development of items on each ILO at least two parallel items should be 
developed on each ILO for making two parallel tests 


VII. = Finalization of tests. 
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By followmg above steps, here one example of cntenon-referenced test is 
provided for your ready reference. Similarly teachers can develop CRT's on each unit. 
Cluster of competencies may be used for unit/term test in different subjects 


CLASS-IV 
UNIT 
LESSON: 2 OUR INTERNAL ORGANS 
DOMAIN: BODY PARTS AND THEIR FUNCTIONS 


Cl (The mtemal organs of our bodyj].1 match the organs with their functon 
help us in performing vanousl.2 give reason for the need of differen 
activities organs 


C2 Digestion of food takes place mj2 1 define the term digestion 
different parts of food canal. 2.2 recognise mayor body organs like gullet, 
stomach, imteshne concerned — with 
digestion from the given diagram 






























recogmise the body organs concerned 
with storage of undigested food 

3.2 identify the role of intestinal walls in 
passing food into the blood 

3.3 detect error mm a given sequence o 


path of swallowed food 


Swallowed food goes oe food)3.1 
pipe to stomach and then to 
intestme for further digestion. 















Heart circulates the blood to various4.1 recall function of heart and blood 
body parts. It transports absorbed 
digested food 
















C6  {Exhaled ar contains Carbonlé 1 suggest experiment to demonstrate 
choxide and water vapours. presence of water vapour m exhaled aur 
















Breathmg rate becomes 


compare the mcrease in rale o 
during running. 


heart/pulse beat during running 
Te oe the cause of higher heart beat 
rate during running. 
















draw diagram of kidneys and unna 
bladder 
explain the function of kidneys 
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TEST 


Digestion 1s a process of 
storage of food in stomach 
making food with the help of water. 
3. transportation of food to mtestne 
. break down of food into simpler forms 


Which of the following organs marked m the figure 1s gullet? 


1. To store undigested food for some time 

2. To store digested food. 

3. To help in absorption of food 

4, To send back undigested food to stomach 


1 stomach 
2 gullet 
3, intestine 
4 mouth 
Which of the following is a correct sequence for the path of swallowed food? 
Mouth - Gullet- Stomach - Intestine 
Intestine ~ Stomach — Gullet - Mouth 
Gullet - Stomach — Mouth - Intestme 
. Mouth — Intestine — Gullet - Stomach 
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. cause breathing difficulty 
help trapping of dust particles 
prevent trapping of dust particles 


inhale 
exhale 
3 eat food 
4. hold your breath 


A cold murror becomes cloudy if you exhale on it because of the 


1 water vapour 


3. carbon dioxide 
4. all of the above 


A normal healthy man has pulse rate of 72 beats/mmute. After a 100 metre 
race, the pulse beat would become about 


1 72 beats/minute 
2. 60 beats/mmute 
3 100 beats/minute 
4. 50 beats/mmute 


. less oxygen 
more oxygen 


. More water 
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What would happen if 
ie 1 We do not have a 


a) heart 








ee 
























1. Stomach a) Smell 

2. Heart b) Waste Products 
3. Lungs c) Blood 

4, Kidneys d) Breathing 


e) Food 










1. Human body has (one/two) 
(three/two) 


(two/three) 






2. Human body has 
3. Human body has 
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Diagnosis of learning difficulties 

After teaching a lesson the CRT was developed and admunistered m the class 
The responses of the students were analysed concept/sub concept-wise. The analysis 
eyelet that students were doing mistake on Q No 7, 8, 9, 10 and 11 related to Concept 
of Breathmg 


Remediation 


The concepts on which students are responding mcorrectly, the teacher has to re- 
explain such concepts and also explam the related concepts. So that there should be no 
misunderstandig on various points of a concept For example in the concept of 
breathing they could not understand breathing process and 1ts effect on human body. 
This may be explained ee demonstration by mvolving students ma better way For 


this teacher may adopt the followmg procedure 
Example 

Teacher: Students, inhale air deeply 
Teacher: Now, see the chest of each other 


Teachers: = What do you observe? 

Teacher: Does chest go inside 

Students; No, Mam 

Teacher: Then, what happens? 

Student: It, comes out side 

Teacher: This 1s called expanses of the chest by in haihng the air 
Example 


Question: A normal healthy man has pulse rate of 72 beats/mmute. After a 100 
meter race, the pulse beat would become about ; 


Remediation: To explain such type of question teacher may ask few students to count 
the pulse rate of their fmend and note down m the note book. After domg this he/she may 
ask the students to run and go up to few meters with speed Now, students who counted 
the pulse of these students before runnmg to recount the pulse beats 


What do you observe about the number of pulse beats? Whether now, the 
number of pulse beat 1s same, less or more 


Students; § Mam now number of pulse beats are more. 
Teachers: = Why this has happened? 

Students: — Because, they ran fast. 

Teacher: It means on running the pulse rate increases, 


By using such demonstration methods teacher may remove learnmg difficultes 
and concept may be cleared to students 
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The teacher may pve some More questions related to the same concept in order 


to ensure that students have understood the concept properly after giving remedial 
experiences 


Learning difficulties and remediation in AHPL 


{n this area, it 1s difficult to pm-point mistakes and errors particularly at primary 
level The reason behind this is the charactenstics which a child develops under this area 
are mostly affected by expenences which he/she gams from his/her family environment 
school and neighbourhood The development of competencies in this area depends partly 
upon what a teacher teaches im the class and mostly on what exposure he/she received 
from the environment However a teacher’s role 1s to develop a strong linkage between 
child’s own experiences with the curnicular experiences aiek he/she 1s bemg provided. 
Here, it 1s also mportant for a teacher while evaluatmg the performance in this area that 
he/she should see a child’s short comings/deficiency in the hight of child’s expenental 
background After identifying/diagnosing a shortcommg remediation can be planned. 

It 1s better to estmate what kinds of common deficiencies children have m the 


area of Art of Healthy and Productwe Living This 1s one integrated subject having 
different components of co-scholastic areas which is shown in the follow diagram: 


Interests 
values, SPQ. 
attitude 





For the purposes of understanding of teachers the examples are given separately. 

Co-curricular Area 
Common mistakes in Art Education 
Visual Arts (Drawing and Painting) 

1 Broken hnes 

2 Strokes go out of the outline 

3. The colour, usually crayon, is not filled up properly 

4. Lack of neatness 
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Performing Arts (Music, Dance and Drama) 

Shyness in reciting 

Lack of proper co-ordmation of rhythm and pitch with action. 
Forgettng of the words, lmes or steps. 


Copying style of other children. 
5 Dishkang the part (role) they are assigned to perform. 
Probable Reasons for these difficulties 


Children face these difficulties due to mproper development of muscles and lack 
of co-ordination between hands, eyes and mind. Sometumes we may find lack of 
concentration and careless attitude among children There may be other reasons also such 
as not following mstructon, lack of material, less exposure to the environment etc. 


Remediation 


After evaluating the pomts given above the teacher should act accordingly 
He/she should handle the children having weaknesses very carefully More patience 1s 
required for makmng them practice more. They should be given chance to make 1t/repeat 
the exercise in case of drawmg and pamting. He/she should also emphasise the child to 
concentrate on his/her work. In case of performing art a teacher should make the children 
perform/learn gradually. Taking part by all the children should be compulsory as to 
overcome the shyness. Specifically in case of Dramatcs, the teacher should give sufficient 
time for practice and if possible make dialogue delivery with the pe u. She should create 
interest in the part given to the child. To overcome shyness, the child has to be convinced 
that she/he will not be ridiculed 


Some exemplar diagnostic tests and remedial activities are given below for ready 
reference These examples are based on experiences of the teachers 


Exemplar Diagnostic and Remedial Activity in Art Education 
A. Art Education 

Visual Art 

Drawing and Pamting 

Class I No. of Students: 35 

Activity: Drawing of Mango 


Method: Teacher has shown a mango to the children then drew it on the blackboard. 
Later on she instructed the children to draw the mango. 


Teacher’s Observation-Teacher found 30 children out of 35 were drawing the shape m 
proper manner and with concentration. Only 5 out of 35 children were not making the 
sketch of mango as it was given. Thew drawings were as follows. 
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Drawing | and 2 


In case of drawings | and 2 she observed and diagnosed that the children were 
trying hard to make the shape —_hke_ mango but they were not able to succeed. They 
were rubbing again and again repeating the process 


Teacher’s Intervention 


‘ ne went to both the children with a fresh piece of paper and asked, “Have you 
seen 


Children, “Yes, mam”, 

She again asked, “If S will stretch itself, how it will look like? 
Children started thinking 

Teacher, “Can you draw”. ; 

Child, “Yes, mam. It will look like J p 

Teacher, “Very good”. 

Addressing to another child, “Do you also agree”. 

Child, “Yes, mam” 


Teacher, “Now, let us draw a stretched S and then yom its two ends with a semi-circle then 
draw a leaf with it”. 
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Children immediately started drawing and felt happy. 
Drawing 3. 

Teacher went to the child and Asked, “don’t you like mango” 
Child, “No” 

Teacher, “What do you hike”. 

Child, “Grapes” 

Teacher, “can you draw grapes” 

Child, “No”. 

Teacher, “Why” 

Child, “My pencil 1s not sharp”. 

Teacher, ‘oh, give me, I will sharpen 1t.” 

(She sharpened the pencil and returned 1t to the child). 
Teacher, “what will you draw?” 

Child, “Mango” 

Teacher, “Good”. 

Child started drawing and this te he was drawing properly. 
Drawing no. 4 and 5. 

Teacher went to the children 


Teacher (addressing child No 4}, “Have you ever seen a big mango hke yours which can 
not be accommodated in the block.” 


Child, “No, mam” 
Teacher, “why did you draw 1t”. 
Child, “it automatically took this shape”. 


Teacher, “you carefully observe your drawing and see you have left the space only in two 
comers. You should leave space m all the four corners then you will find your mango 
night in size” 


(Child nodded the head and understood what teacher told). 


Then, teacher addressed to another child and asked, “Do you think you have drawn your 
mango properly.” 


Child, “Yes mam”, 


Teacher, “Is the mango which 1s shown to you, too small?” 
Child, “No” 


Teacher, “Can’t you draw mango of that size”. 
Child, “It1s too big, my paper 1s small” 
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Teacher, “But, m comparison to paper, your mango 1s small? Isn't it? 

Child, “Yes” 

Teacher, “try to draw mango taking more space from all the corners of the paper ” 
Child, “O.K mam” 

Child started drawing again and giving proper shape 


Note 1: If any student may also say that he has drawn a small unnpe mango then it 
should be treated as correct keeping m view the experience and creativity of the child. 


Note 2-you may think the ripe 1s time consummg but actually teacher has spent only 
1-2 minutes with each child and the whole interventon completed dunng the penod 
allotted for the actuvity. 


Performing Art 

Music 

Class-IE No. of students 34 

Activity-Song-“Dedi Hame Azadi Bina Khadag Bina Dhal” 
Method-Teacher demonstrates and children follow 


Teacher’s observation during the activity -she found two childrea were not smgng 
properly. She observed them for few more minutes and diagnosed the problem that one 
was not understanding what the song was and another was shy to sing. 


Teacher’s intervention-she called both of them out and told the group These children 
will sing with me first then with you all She smgs and both follow the teacher then the 
group. in this way these two children started singing and taking interest in the activity 


Note: there may be more ways to provide remediation for sumilar kind of actvity. 
Common mistakes in Work Education 
e Disproportionate cuttings of paper 
e Careless pasting of paper pieces 
° Loose fixing of items 
Probable Reasons for these difficulties 
The reasons are almost simular as given m the case of art Education. 
Remediation 


In the case of work experience, the children have to handle different matenals for 
which their muscles require strength Hence a teacher has to be careful about how the 
child is handkng the thmgs and provide guidance and help as much as possible. Only 
instruction will not work im this case. Most of the tume teacher has to demonstrate the 
child how he/she may do his/her work correctly 
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Exemplar diagnostic and Remedial Activity in Work Education 


Class-I 

No of students-35 

Actwity- Pasting of shapes like square and triangle on the drawing sheet 

Method Cuttings of shape pieces are provided to children by the teacher They have to 
paste these on the drawing sheet. Teacher has demonstrated the activity before hand 
Teacher’s observation during the activity 


Out of 35 children, teacher found 32 children were doing the activity carefully 
They put the gum on the back of cut piece and fixed it on the drawing sheet. Only 3 
aul were not domg the activity in proper manner First child was trying hard to fix 
the paper piece but his piece was running/moving/shifung from one place to other. 
Second child has not fixed the shape m proper place. The third was sitting and not doing 
any thing. 
Teacher's Intervention 


For the first child teacher has diagnosed the problem as the child has put lot of 
gum on the paper piece hence the drawing sheet as well as paper ce both wete 
troubhng the child. Teacher went to the child and told him to wait for few minutes untl 
the gum dnes Then again he can try to paste She also made child Jearn how to put gum 
on the corner of piece to fix 1t. " 


For the second child the teacher diagnosed that child was not having clear concept as to 
how to paste the paper at proper space. He has fixed the shape given as under: 


ane went to the child with extra pieces of paper and asked, “How you will you draw a 
triangle ” 


The child draws a triangle as follow 


Teacher, “Very good But the triangle you have pasted 1s standing” 
Child, “Oh” 


Teacher, “It must be like the one you have drawn Can you try again”. 
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Child, “Yes”, 


Teacher provided him extra piece and instructed the child for moving the shape until it 
resembles the triangle he drew. The child did bke the activity and successfully pasted the 
trrangle shape. He agam repeated the same activity to paste the square shape. 


For the third child, teacher went to him and asked, “don’t you like the activity” 
Child, “I ke it. ” 

Teacher, “why are you not domg”? 

Child, “I don’t want to spoil my hands with gum” 

Teacher, “You can wash afterwards” 

Chuld, “it does not easily leave the fingers”. 


Teacher, “sull, we all do Sometume 11 is urgently required. You have to fix the stamp, 
labels and covers. How can you always depend on others? We have to do things on our 
own and learn to do them properly Hower you can avoid sticking of gum on your 
fingers if you carefully put gum on a white piece of paper with the small stick. Back of 
pencil can also be aged te put gum on your coloured paper piece for pasting 1t” 


Child, “Yes mam”. 

The activity was completed by the child successfully 
Common Mistakes in Health and Physical Education 

e Showing resistance m performmg activity 

° Notstanding properly while exercising . 

e Leaving body loose all the time. 

e Disturbmg other children in the event of loosmg the game. 
e Playing game m-correctly 

Probable Reasons for these difficulties 


Due to smproper development of muscles and lack of coordination among 
different organs particularly hands, legs and mund, children are not able to perform 
efficiently. Moreover, sometumes children do not posses conceptual clarity about the 
activity. Many a times teachers do not explain rules and regulation properly and 
demonstrate the activity improperly. As far as the children are concerned some are highly 
impulsive and do not possess team spirit. All these reasons lead them towards difficulties. 
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Remediation 


In this case the role of teacher 1s crucial, he/she must have sueacid of child’s 
growth and development. He/she should demonstrate the activity properly and also 
explain rules and regulations about the activity Activities related to this area need more 
practice and teachers have to take care of it. 


Exemplar Diagnostic and Remedial Activity in Health and Physical Education 
Class-I, No of students-35 
Activity Jogging 


Method-The teacher instructed the children that they will follow the teacher in 
queue while jogging. 


Teacher’s observation-After completmg one round of jogging track teacher stopped 
and told the child next to him to lead. Children were jogging. Teacher found two children 
very slow in jogging and two were walking instead of jogging 


Teacher’s Intervention 
He has called first two children and asked, “Are you not feeling well?” 
Children, “We are alright” 
Teacher, “But you are slow” 
Children, “sur, our shoes are creating problem”, 


Teacher observed that the children were nght and their shoes were not properly 
tied. He mstructed the children for tying thew shoes properly then and there and asked 
them to go for activity. This tme they were domg the activity properly. 


To the next two children who were just walking, Teacher demonstrated the way of 
jogging and asked them to observe and imitate. 


Note-Besides, there may be some other related problems a teacher may handle according 
to the nature of problem. 


Personal-Social Quality 


There are several ‘elas social qualities which need to be developed m children 
School may decide which quahties are to be evaluated by teachers. Some example are 
given below: 


o Coming late 

© No regulanty in work. 

© Does not greet teachers/other elders 
Class I & I 

Activity-Respect for Elders. 

Behaviour indicators 


1. Stands up when teacher enters the class 
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+ Talks softly to elders 
3 Uses respectful words in addressing elders 
4 Greets teacher wherever they meet. 

Closs T No of students 35 


The teacher observed behaviour of all children against the behaviour indicators Th 
vcher identified one child m the class who out of four mdicators does not show th, 1 : 
«.1cator that is ‘greet teachers wherever they meet’. This behaviour of the child eae kas 
o.ertained by the teacher through other teachers and parents i 


l.casons for mot greeting elders The teacher talked to child to find out the reasons 
The reasons were that he was shy in nature, he was not properly told how to greet and he 
wes scared of teachers and elders 


[.stediation: For improving this child teacher planned two actvites. In the first activity 
lie/she told other teachers to greet the child whenever they meet him She herself started 
domg this All the teachers started politely greeting the child saying ‘good morning’ or 
‘Namastey The child started to respond sont) 


The second activity was a game Teacher conducted this game in the class She 
chvided the whole class in 8 groups of 4 children each She mstructed each group to 
perform as a family consisting of father, mother and two children. Now each group will 
go to other group as guests and the other group will treat this group like their parents treat - 
guests 


The actvity took place so nicely. The particular child Ramesh when goes to other 
group, does not greet. Looking at this the child who was acting as a father cially 
imstructs hum, “Ramesh it is bad, greet uncle and aunt.” Immediately Ramesh realises the 
mistake and greets When another group comes to this group, Ramesh is the first who 
gieets 


Note’ It 1s pertnent to mention here that activites were not time consuming. All the 
children enjoyed This also helped m developmg other PSQ, such as cooperaton, 
socialisahon ete. 


With the help of these activities teacher could succeed partally in inculcating habit of 
greeting m Ramesh. After one month Ramesh himself started greeting teachers and elders 
not only in school but outside the school also 


Conclusion 


The children in the age group of 6-9 years face different psychological as well as 
pe problems in peneriny creative activities. Usually they study in the pnmary 
classes durmg this age and they are bound ae syllabus prescribed to them for 
curncular as well as co-curricular activities The co-curricular activities consists Hs 
creativity m the areas compmising of art education, health and physical ae 
education Since this 1s the stage of fast growth they need careful handling and By a 
fot co-ordmating different activities without hurtng/discouraging their LG e a 
There 1s a general feelmg that the co-scholastic aspect do not require Ey spe F thon ae 
for its development as it might be developed automatically. Therefore, a ool en the 
having astrong opmion 1e values are not taught but caught. But it is not always TC 
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teacher plays a very crucial role for developing and shapmg this aspect in primary stage. 
She ede i develop the competencies among children related to this area taking 
care of difficulties faced by them and providing mmediate remediation to overcome the 


difficulties. 
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